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 Abstract 

Background and 

Aim of Study: 

The research deals with studying issues concerning training of specialists in high 
school and the student’s role in this process. The perspective trends of training 
specialists in higher educational institutions are determined. They relate to such, where 
the university is a configuration part of much bigger establishments and processes and 
where it corresponds to the social and individual demands of the youth.  
The aim of the study: to ascertain competences, pedagogic technologies and methods, 
demanded by cadets and students, as well as to forecast perspective trends of studying 
in higher educational institutions. 
 

Material and Methods: A set of methods is used to study issues of training specialists in high school: collection 
of information, systematisation, rating assessment, analysis and results interpretation. 
The dispersion coefficient of Kendall concordance is calculated, its significance is 
proved on the basis of determining Pirson’s criterion for the significance level of 5% 
and 1%. The research was held in the academic years of 2013-2018 on the basis of 
National Academy of National Guard of Ukraine within the framework of the subject 
“University Education”. The average number of respondents was 535 people (35 
groups), who studied at the Humanities Faculty, The Technical Faculty, the Faculty of 
Economics and Management. 
 

Results: It is specified that there is a tendency of decreasing number of students who want to 
study in higher educational institutions. The demand of the student youth is determined 
for competences, pedagogic technologies and methods which are mostly required in 
high school. It is proposed to specify competences classification and content of the 
notions “professional competences” and “special competences”. 
 

Conclusions: 

 

On the basis of modern scientific and technical achievements, application of 
educational logistics and social demand, the main tendencies and future trends of 
training specialists in higher educational institutions in IT-sphere, technical, military, 
economic, medical and educational fields are forecast. 
 

Keywords: high school, training of specialists, student youth, professional competences, special 
competences, educational logistics. 
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Introduction 
Creating a united European educational system and 

Ukraine joining the Bologna process demanded a 

significant renovation in organisation and content of 

education. The main bases for the higher educational 

system, declared by a new edition of the law of 

Ukraine, create conditions for increasing collaboration 

of state organs and business with higher educational 

institutions supported by principles of autonomy, 

combination of education, science and production 

aimed at training competitive human resources for hi-

technological and innovative development of the 
country, self-realisation of the personality, meeting the 

needs of the society, labour market and state in 

qualified workers. In the new edition of the law of 

Ukraine it is emphasised that training of specialists 

should be realised with due regard to the needs of a 

personality, interests of the state, territory communities 

and employers (Law of Ukraine, 2014). 

Thus, the changes in the education paradigm of training 

specialists, which should be based on collaboration, are 

declared by standard. Still, as a rule higher education 

today remains to be organised into strictly specialised 

spheres of knowledge and traditional subjects that 
provides training of specialists without taking into 

account social demand, modern trends and competition 

at the labour market. That is why it is obvious that such 

inflexible training of specialists creates a situation 

when a large part of graduates cannot find a job 

according to the major obtained in the university. Thus, 

realising it they refuse from higher education. This 

problematic situation is highly troubling, as for a 

developing country it is important to train qualified 

specialists who can make discoveries, create new 

products, develop methods and technologies. 
There is an urgent necessity to study issues of training 

qualified specialists in high school which correspond to 

modern realities and create a reliable basis for 

employing graduates at the European and world labour 

market as well as promote personal and professional 

development of the youth.  

Theoretical value and practical significance for 

developing issues of training qualified workers in high 

school were implemented in scientific works 

concerning the problem of organising activity of higher 

educational institutions in conditions of globalisation 

and internationalisation (Altbach and Knight, 2007). 
Institutional dynamics of European University is 

researched by Olsen (2007). The mission, spheres of 

training and trends of university activity (mass higher 

education, professional specialised higher education, 

research and academic training) are analysed by Laredo 

(2007). The issues of general management of education 

quality are revealed in the work by Sallis (2014). The 

research was realised in the countries of the European 

Union and was focused on their peculiarities. The 

realities of the Ukrainian system of higher education 

and students’ requirements into forming their 
competenсes in the process of studying in high school 

differ from the European youth (Melnyk, 2017). Thus, 

there is a necessity to research the modern system of 

students’ national training in high school and the 

student’s role in this process. 

For the first time an attempt to generalise international 

and Ukrainian experience as well as to provide 

methodic recommendations for developing and 

modernising сurricula in conditions of the European 

integration of national higher education was made by 

scientists (Zakharchenko, Luhovyi, Rashkevych, and 

Talanova, 2014).  

The content modernisation of curricula required their 

implementation in high school. It would have been 
possible on the basis of introducing pedagogic logistics 

in high school which has an important significance for 

solving the outlined tasks. The first research into 

organising the educational process on the grounds of 

implementing pedagogic logistics in high school has 

been made by Melnyk and Pypenko (2017), in which 

the authors proposed methodological and theoretical 

bases for this activity, determined definitions of the 

notions: “educational logistics”, “pedagogical 

logistics” and “teaching logistics”. 

Besides, it was necessary to continue researching and 

improving the issue of organising psychological and 
pedagogical interaction in high school. Their 

theoretical and practical aspects were researched by 

Melnyk (2017).  

The research of the mentioned above issues will give 

the possibility to organise the educational process of 

the specific higher educational institution with due 

regard to the needs of a personality, interests of the 

state and employers, as well as to provide the modern 

training of specialists, who will be demanded on the 

European and international labour market. 
The aim of the study. To research issues concerning 
modern training of specialists in high school and the 

student’s role in this process; to ascertain competences, 

pedagogic technologies and methods, demanded by 

cadets and students, as well as to forecast perspective 

trends of studying in higher educational institutions. 

Material and methods 

To study the issues of training specialists in high 

school a set of methods is used:  

- collecting information (systematic blind written 

questionnaires); 

- systematisation; 

- rating assessment; 
- analysis and results interpretation. 

The author’s methods (questionnaires) and instruments 

(Melnyk, 2016; 2017) are applied. We were guided by 

competences classification based on materials of the 

Quality Assurance Agency for Higher Education, 

QAA, UK and Tuning educational structures in 

Europe, TUNING (Tuning Association, 2010). 

With the aim to determine the concordance level of 

respondents’ ideas, the dispersion coefficient of 

Kendall concordance has been calculated, its 

significance (the calculated value of the criterion 
exceeds the critical one for the significance level of 5% 

and 1%) has been proved on the basis of Pirson’s 

criterion.  
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Cadets and students were questioned with due regard to 

their individual, group and collective choice to provide 

representative selection and obtain the necessary 

information.  
Participants. 15 groups of cadets and 20 groups of 

students of the day-time department of National 

Academy of National Guard of Ukraine (NANGU) 

have taken part in the research. The average amount of 

respondents is 535. 
Organisation of the research. The research was 

realised in the academic years of 2013-2018 on the 

basis of NANGU. In particular, the academic years of 

2013-2014 – 3 groups of cadets, 4 groups of students 

(the average amount of 143 people); the academic 

years of 2014-2015 – 3 groups of cadets, 4 groups of 

students (the average amount of 103 people); the 

academic years of 2015-2016 – 3 groups of cadets, 4 

groups of students (the average amount of 105 people); 

the academic years of 2016-2017 – 3 groups of cadets, 

4 groups of students (the average amount of 98 

people); the academic years of 2017-2018 – 3 groups 
of cadets, 4 groups of students (the average amount of 

86 people). The cadets and students were questioned 

around the subject “University education” at the fourth 

year, of different majors, from the Humanities Faculty, 

Technical Faculty and the Faculty of Economics and 

Management. 
Statistical analysis. To obtain the rating assessment of 

the collective selection of students and cadets, the 

algorithm of calculating the average values has been 

used, in particular the weighted arithmetic average. The 

weighted arithmetic average has been calculated from 
the values of the varying characteristics from 1 to 5 

taking into account the weights. Upon that the values 

of the characteristic are presented in the form of 

variation distribution series. The quantity of units in the 

variation series is not the same: 30 competences, 16 

technologies, 25 methods. According to each series 5 

units have been chosen, that headed the rating. In this 

case weighting has been carried out by frequencies 

(weights from 1 to 5), which show how many times 

this or that variant is repeated. That is why calculating 

the weighted arithmetic average by each of the chosen 

competences / technologies / methods all values of the 

weights in the range from 1 to 5 are multiplied by 

frequency of their repetition, the obtained cup product 
has been summed up, this sum has been divided into 

the sum of frequencies (15), i.e. the average volume of 

the total. Rank 1 has been assigned to the highest value 

of the weighted arithmetic average of the 

corresponding competence / technology / method, rank 

5 has been assigned to the lowest one. 

The dispersion coefficient of Kendall concordance has 

been applied to determine the level of concordance of 

the respondents’ ideas. As there are no connected ranks 

in the research, the dispersion coefficient of W 

concordance has been calculated as ratio of deviation 

of the sum of ranks in the second degree from the 
average sum of ranks in the second degree, multiplied 

by 12, to the experts quantity m in the second degree, 

multiplied by the spread between the third degree of 

the quantity of factors which are ranged, and the 

quantity of these factors n. 
The obtained value has been estimated in terms of 

significance with the help of Pirson’s criterion χ2 by 

multiplying this coefficient W by the quantity of 

experts m and by the quantity of the degrees of 

clamping (n-1). The calculated value of Pirson’s 

criterion has been compared to the table (critical one).  
On this basis the conclusion has been made about the 

significance of the researched coefficient.  

The concordance coefficient and Pirson’s criterion 

values are shown in Table 1. 

 

Table 1. The concordance coefficient and Pirson’s criterion values. 

 

In all the cases the calculated value of Pirson’s 

criterion exceeds the table (critical) values for 5% and 

1% of the significance level. Thus, the calculated 

values of the concordance coefficient are accepted as 
significant that proves the concordance of the 

respondents’ ideas.  

Obtaining the average complex assessment has allowed 

us to reveal the demand into forming competences / 

technologies / methods of the student youth for the last 

five years.  

Results   

For five years of research (2013-2018 academic years) 

there has been a tendency to decrease the quantity of 

cadets and students in groups of the higher educational 

institution, who were under research, by 39.86%. If the 

quantity of students for this period was twice as fewer, 

then the tendency to decrease the quantity of cadets in 

groups for the last year (2017-2018) was ceased, and 
even had a higher index than for the last three years. 

The results are illustrated in Figure 1. 

The demand for forming competences in high school 

among cadets and students has been studied by 

methods (Melnyk, 2017), which presuppose individual, 

group and collective choice of 5 most important 

competences from the proposed list (30 general 

competences) (Tuning Association, 2010, р. 63-64). 

These competences had to be ranged according to the 

level of their significance.  
 

Demand type The 

concordance 

coefficient W 

The calculated 

value of Pirson’s 

criterion χ
2
 

The table (critical) value χ
2
 

for the 

significance level 

5% 

for the 

significance level 

1% 

For demand into competences 0.812 50.02 42.56 49.59 

For demand into pedagogic 

technologies 
0.848 33.01 25.00 30.58 

For demand into methods 0.873 43,97 36.42 42.98 
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Figure 1. Dynamics of quantity of student youth in higher educational institution. 

 

The obtained results prove that among cadets and 

students of NANGU for the last 5 years the most 

required is the demand into forming the following 

competences by teachers:  

1) ability to apply knowledge in practical situations 

25.0%; 

2) determination and perseverance in the tasks given 

and responsibilities taken 20.7%; 
3) ability to make reasoned decisions 14.3%; 

4) ability to work in a team 11.8%; 

5) ability to adapt and to act in new situation 8.3%; 

6) all other competences 19.9%. 

The demand for other competences has been poorly 

expressed or is absent at all. Let us note that 12 (40%) 

out of 30 competences have not been chosen at all. 

That is why they are not considered in the 

mathematical calculations. The absence of choice for 

certain competences indicates the necessity to review 

the groups classification and their content by other 

characteristics.  
Determining the need for the mentioned above 

competences, the respondents considered personal 

needs and possibilities in order to use them in their 

professional activity.  

That is why we consider it to be appropriate to 

implement such two groups of competences into 

classification: professional competences and special 

competences.  
Professional competences are general abilities of a 

personality to perform position duties. They are based 

on personal skills, knowledge and experience and are 

revealed in the result of professional activity. For 
example, professional competences of a teacher are 

characterised by the indices of their educational and 

pedagogic, scientific and research, organising and 

methodic activity. 

Special competences are specific abilities of a 

personality, which are based on their psycho-

physiological peculiarities and personal potential as for 

the possibility to do work defined by the branch 

standards, where they study or work. For example, 

special competences of a student are characterised by 

indices of their academic performance, psycho-social 

maturity, communication, etc. 
The summed up percentage rating of the respondents’ 

questionnaires results for the demand of forming 

competences in a higher educational institution is 

illustrated in Figure 2. 

 

 
 

 
 

Figure 2. Summed up rating of questionnaire results of student youth for demand into forming competences at higher 
educational institution. 
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The carried out research proves that only certain 

competences are required by the student youth. It can 
be explained by today’s realities and peculiarities of an 

educational institution. The student youth’s demand 

into forming competences necessary to be mastered by 

a graduate should be taken into account by teachers 

when they include them into the content of curricula, as 

there is a correlation connection between the results of 

studying and competences (Melnyk, 2017). Studying 

the demand into forming the student youth 

competences will favour operational efficiency and 

flexibility by reacting to their demands. 

Questioning cadets and students into their demand for 
using pedagogic technologies in studies has been 

carried out by similar methods which presupposed 

individual, group and collective choice of 5 most 

important technologies from the proposed list (16 

pedagogic technologies) (Melnyk, 2016, р. 36). These 
technologies are to be ranged according to the level of 

their value.  

The demand rating for using pedagogic technologies by 

studying was as follows:  

1) technologies of distance learning 24.7%; 

2) technologies of project learning 23.1%; 

3) technologies of problematic learning 21.3%; 

4) technologies of programming learning 9.8%; 

5) technologies of game learning 8.2%; 

6) all other technologies 12.9%. 

The summary rating of the results of the respondents’ 
questionnaires as for the demand into using the 

pedagogic technologies by studying is shown in 

percentage in Figure 3. 

 
Figure 3. Summary rating of student youth questionnaires results for demand into using pedagogic technologies in 

higher educational institution. 
 

The questionnaires results of cadets and students of 

NANGU for the last 5 years prove that among the most 

required technologies are those which give them a 

possibility to be more mobile and provide for acquiring 
professional competences which guarantee 

competitiveness at the labour market. 

Questioning cadets and students for their demand into 

using pedagogic methods in high school by the 

methods mentioned above, presuppose individual, 

group and collective choice of 5 most important 

pedagogic methods from the proposed list (25 

pedagogic methods) (Melnyk, 2016, р. 27-29). These 

methods are to be ranged according to the level of their 

value.  

The demand rating for using pedagogic methods by 
 

studying have turned out to be as follows:  

1) visual methods (illustrations, demonstrations, video 

watching) 23.2%; 

2) verbal methods (explanations, clarifications, 
discussion, dispute) 19.1%; 

3) practical method (research, exercises under control) 

16.7%; 

4) method case-study (active problematic and 

situational analysis) 15.9%; 

5) reproductive method (work by the ready models) 

10.8%; 

6) all other methods 14.3%. 

The summary rating of the respondents’ questionnaires 

results for the demand into using pedagogic methods 

by studying is illustrated in percentage in Figure 4. 
 

 
Figure 4. Summary rating of students’ questionnaires results for demand into using pedagogic methods in high school. 
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The questionnaires results of cadets and students of 

NANGU for the last 5 years prove that among the most 

required methods are those which apply computer and 

digital equipment, trainers focused on forming 

competences which provide cadets and students with 
skills to solve practical tasks. The demand for the first 

three groups of methods among cadets and students 

does not differ significantly, while the reproductive 

method is specific for cadets, and students prefer the 

method of case-study. It is explained by the peculiarity 

of military training of cadets at an educational 

institution. Such methods as working with a book 

(reviewing, making notes etc.) are practically not 

chosen by cadets or students. The indices of a verbal 

method such as story-telling or lecture have turned out 

to be insignificant. 

 

Discussion 

Questioning the student youth has given us a general 

idea about competences, pedagogic technologies and 

methods which are among the most demanded in high 

school. The analysis and systematisation of the 

research results, аs well as the usage of the educational 

logistics gives the possibility to forecast perspective 

trends of training specialists at higher educational 

institutions. In the research we applied the following 

interpretation of educational logistics and possibilities 

for its usage in high school: “Educational logistics is a 
sphere of education that determines the average 

strategy of its mission, forecasting and development, its 

specific projecting and planning, forecasting the results 

as well as determining the standards corresponding to 

the educational aims” (Melnyk and Pypenko, 2017, 

p. 13). 

Formation of the student youth competences is of vital 

importance by training future specialists in higher 

educational institutions. The problems of competences 

classification in high school are highlighted in the work 

“Competence-based learning. A proposal for the 

assessment of generic competences” (Sánchez and 
Ruiz, 2008). The problem of forming student youth 

competences in the European educational system is 

revealed in the materials The Quality Assurance 

Agency for Higher Education, QAA, UK and Tuning 

educational structures in Europe, TUNING (Tuning 

Association, 2010). The correlation of competences 

and results of studying in high school are researched by 

Wagenaar (2014); Burganova, Abdugalina, and 

Shaiheslyamova (2016). Pedagogic aspects of forming 

competences of the student youth are researched by 

Meterbayeva, Karmenbayeva, Tleulinova, Auhadieva, 
and Egimberdieva (2015). Formation of a personality 

and problems of forming students’ competences are 

revealed in scientific works by Valeeva and 

Bushmeleva (2016); Melnyk (2017). In the research we 

applied the classification of competences (Tuning 

Association, 2010), which consists of three groups: 

instrumental, interpersonal, system, which in their turn 

account for the main three dozens of competences. 

Some of these competences are conventionally referred 

to a specific group, as they could be found both in the 

interpersonal and system groups. It has made us 

overview this classification and expose a necessity to 

single out other groups: professional competences and 

special competences, which are based on another 

peculiarity, as well as specify the essence of these 

notions.  
The specification proposed by us to the competence 

classification is not an exchange or reduction of the 

classification (Tuning Association, 2010). The 

specification promotes clarification of the group 

competences content as for the problem of training 

specialists by specific peculiarities – practical 

orientation. 

Besides, the groups of competences outlined in our 

research allow classifying their components more 

substantively in relation to domains as well: self-

consciousness, self-administration, social awareness 

and management of relations (Boyatzis, Goleman, and 
Rhee, 2000).  

It allows determining the specific indices, coordinate 

syllabi, which will be directed at possibilities of an 

educational institution, students’ request and 

employers’ demand at the European and world labour 

market. 

In the research by Altbach and Knight the modern state 

of the international education is analysed (Europe, 

America, Asia, Africa) and the tendencies of increasing 

demand for international education are outlined, which 

result in mobility of students and educational 
institutions through national borders. Also it is forecast 

“Along with traditional private and public higher 

education institutions, “new providers” include 

commercial IT and mediacompanies, corporate 

universities, professional associations, and 

international conglomerates. Providers use face-to-face 

and virtual modes to deliver education to students in 

their home countries through twinning, franchising, 

articulation, validation, and joint or double degree 

arrangements. Some providers also seek to establish 

aphysical presence through branch campuses, 

independent institutions, teaching andtesting centers, 
and acquisitions or mergers with local higher education 

institutions” (Altbach and Knight, 2007, р. 295). 

Modern scientific and technical achievements, 

informatisation of the society allow forecasting 

tendencies and future trends in training specialists in 

higher educational institutions within the context of 

distance learning. It requires development of new 

technologies and methodic provision of the educational 

process. 

Development perspectives of the educational branch 

within the context of distance learning along with 
implementation of mobile learning for students is 

researched by Sahin (2008); Frohberg, Goth, and 

Schwabe (2009); Wang, Shen, Novak, and Pan (2009); 

Park, (2011); Keegan (2013).  

The efficiency and long-term benefits of implementing 

modern technologies and distance learning are proved: 

“…innovative 21st strategies make learning in both 

physical and online classrooms more stimulating and 

motivating for students, which promote better retention 

of the course content, minimise dropout rates, and 
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maximise students’ learning of the course content” 

(Kalaian, 2017).  

The research by Schmidt, Baran, Thompson, Mishra, 

Koehler, and Shin (2009) is useful for description and 

comprehension of goals by using technologies in the 

educational sphere Technological Pedagogical Content 

Knowledge (TPACK). The possibilities of managing 

technologies of teaching and studying in high school 

are revealed by Bates А., Bates Т., and Sangra (2011). 
The perspectives and problems of teaching structures in 

higher education of Europe are researched by Haug 

(1999). Teaching methods in high school have been a 

core subject of numerous research for many years 

(Wiersma and Jurs, 2005; Lodico, Spaulding, and 

Voegtle, 2010).  

In their work Wiersma and Jurs (2005) give a general 

idea for using methods of the research in education, 

pay attention to quantitative and qualitative indices as 

well as methods of statistics as important research 

tools.  

The fact that cadets and students chose mentioned 
above technologies and methods that involve modern 

IT-technologies and distance learning was easy to 

foresee. However the choice of case-study and 

reproductive methods has to be explained.  

Choosing the method of case-study (active problematic 

and situational analysis) was specific mainly for 

students, and more seldom for cadets, who studied at 

the Technical Faculty and the Faculty of Economics 

and Management. We relate the student youth’s 

interest in the real fact material and solving 

problematic situations close to the reality, to their need 
of forming professional and special competences, 

which will help them in practical activity. 

The reproductive method (work by ready patterns) has 

been chosen by cadets and students of the Humanities 

Faculty. We explain it by the trend of training and 

peculiarity (military one) of the educational institution. 

Thus, we relate the choice of these 5 methods among 

others which have been proposed to the respondents 

(cadets and students), firstly – to the social demand of 

the student youth into forming professional and special 

competences in high school, which correspond to the 
modern realities; secondly – to the field of training; 

thirdly – to the peculiarity of the educational 

institution. That is why developing technological and 

methodical support of a higher educational institution, 

administration and teachers have to take into account 

such factors as peculiarities of an educational 

institution, social requests of the student youth for 

competences and employers’ demand for them.  

 

Conclusions 

It has become of vital importance for training 

specialists in high school to study the problem of 
determining competences, pedagogic technologies and 

methods required by the student youth as well as 

specifying the tendencies of developing the branch in 

which the educational services are provided. On the 

grounds of modern scientific and technical 

achievements, educational logistics and social demand 

we forecast the following basic tendencies and 

perspective trends in training specialists in higher 

educational institutions:  

1) ІТ-sphere (programming, design, analytics);  

2) technical and military spheres (engineering, robot 

technology);  

3) economic branch (trading of alternative currencies, 

cryptographic finance;  

4) medical branch (genetics, transplantology, 

bioengineering, molecular dietology);  
5) educational branch (mobile learning in the context 

of distance education). 

Taking into account perspective trends in training 

specialists will allow higher educational institutions to 

elaborate the development strategy of their institution 

and the content of syllabi according to the modern 

tendencies. It will have a positive influence on the 

quantity of students who will be able to get education 

for a Bachelor’s degree as well as to continue it by 

Master’s or Post-graduate programme, and also courses 

for retraining specialists. By such conditions the 

university will be able to provide their main function, 
i.e. training highly qualified specialists, and will be 

smoothly integrated as a configuration part of much 

bigger establishments and processes, into the national 

and European educational sphere, providing for social 

and individual needs of the youth. There is a necessity 

to study further the issues of competences classification 

as well as content development of group components 

“professional competences” and “special competences” 

according to the syllabi of training specialists at 

different levels of higher education. 
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Background and 

Aim of Study: 

The article is devoted to the problem of professional preparation of specialists in the 
social sphere. 
The aim of the study: to describe the structure of conducting a pedagogical experiment 
on the research problem and determine its qualitative results. 
 

Material and Methods: During the implementation of the pilot study to determine the effectiveness  of the the 
impact, made by developed system of training future specialists in the social sphere to 
prevent the maladjustment of pupils, on their professional competence, methods of 
comparing, analyzing and generalizing the results of the process of professional 
education in the control and experimental groups were used. 
 

Results: The logical structure of conducting an experimental research on the training of future 
social pedagogues and social workers for the prevention of maladjustment of pupils, 
which envisaged the implementation of five consecutive stages and methodological 
support for its implementation, as well as a system of criteria (motivational and value-
based, affective-conative, cognitive-instrumental and professional activity 
competencies) and corresponding indicators (interest and need of prevention of 
maladjustment of pupils; professional worldview as the basis for the development of 
professional culture, characteristics of temperament and will, that are ensuring the 
successful implementation of prevention of maladjustment of pupils; personal qualities 
necessary for working with vulnerable contingents, general-pedagogical potential, 
developed social intelligence, knowledge of the organization of socio-pedagogical and 
social activities of prevention of maladjustment of pupils in various social institutions; 
knowledge of the technological basis for the prevention of maladjustment of pupils; 
professional knowledge and skills in the prevention of maladjustment of pupils; 
experience in social-pedagogical and social preventive work). 
 

Conclusions: 

 

Qualitative changes in personal and professional characteristics of future specialists of 
the social sphere are determined in accordance with the presented criteria system after 
the implementation of the forming part of the study. 
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Introduction
Analysis of scientific literature on the problem of 

determining the effectiveness of experimental research 

on the professional training of specialists in the social 

sphere (Bezpalko, 2015; Bogdanova, 2016; Vainola, 

2009; Grinyova, 2014; Grishchenko, 2011; Gurenko, 

2013; Zvereva, 2013; Kapska, 2010; Karpenko, 2007; 

Myshchik, 1997; Polischuk, 2011; Teslenko, 2007; 

Kharchenko, 2006, etc.) showed that the necessity of 

distinguishing the logical sequence of it and the 

selection of clear methodological support at all its 

stages was substantiated by the scientists. 
On the basis of the generalization of the ideas of 

scientists (Goncharenko, 2010; Kiveryalg, 1980; 

Kraevskii, 2001; Yadov, 2007), it was determined that 

among the important conditions for the effective 

implementation of experimental research is its validity, 

representativeness, reproducibility, systemicity and 

optimality in choosing methods and tools. Taking into 

account the foregoing, in order to ensure the 

effectiveness of the pedagogical experiment, we have 

identified a certain logical structure of the experiment. 

The aim of the study. To describe the structure of 

conducting a pedagogical experiment on the problem 
of professional training of future social pedagogues and 

social workers for prevention of maladjustment of 

pupils and determine its qualitative results. 

 

Material and methods 

In order to test the hypothesis of the study on the 

effectiveness of the developed system of professional 

training of future social pedagogues and social workers 

for the prevention of maladjustment of pupils from 

2011 to 2018, a scientific and pedagogical experiment 

was conducted on the basis of the H. S. Skovoroda 
Kharkiv National Pedagogical University, 

A. S. Makarenko Sumy State Pedagogical University, 

Kryvyi Rih State Pedagogical University, and social 

institutions of the partner university of higher 

education network (Kharkiv secondary school No 36, 

Kharkiv gymnasium No 43, Kharkiv specialized 

secondary school No 134, CSSSDM of Kyiv and 

Kholodnogorsk districts, Kharkiv regional center of 

social & psychological rehabilitation and Kharkiv 

regional children's center of social psychological 

rehabilitation “Harmony”, social services of the 

charitable organization “Charitable Foundation 
“Caritas-Kharkiv” and charitable organization 

“Kharkiv Charitable Foundation “Blago”, Kharkiv 

regional public organization “Health Culture”). 

Experimental work was based on the assumption that 

the modeling and implementation of the system of 

training future specialists in the social sphere to 

prevent maladjustment of pupils in various social 

institutions in a professionally-oriented educational 

space would ensure the professional readiness of future 

specialists in the social sphere (social pedagogues and 

social workers) to the corresponding kind of 
professional activity, where leading components would 

be competencies such as motivational and value-based, 

affective-conative, cognitive-instrumental, professional 

activity-based. 

Research and experimental work were carried out in 

several stages, each of which provided for specific 

tasks to obtain data for further processing. 

In the first stage (2010-2011), a search portion of the 

experiment was conducted. During this period the 

problem of prevention of pupils' maladjustment was 

studied as a phenomenon of social-pedagogical science 

and practice of social work, the peculiarities of their 

use in the system of professional training of future 

specialists of social sphere were studied and the initial 

theoretical principles of the research were specified. 
During the pilot part of the experiment, the following 

activities were carried out: 

1. Study of the attitude of teachers and students of the 

specialty “Social pedagogy” to the problem of 

preventing maladjustment of pupils. 

2. Identification of the opportunities of the partner 

network of institutions in relation to the 

implementation of the professional training of 

specialists to the specified type of activity. 

3. Diagnosis of the level of formation in specialists of 

the social sphere of preparedness for the 

implementation of prevention of maladjustment of 
pupils in various social institutions. Diagnostic tools of 

this part of the experiment consisted of methods of 

observation, interviews, questionnaires, oral 

questioning, document analysis. 

In the second stage (2012-2013) a theoretical analysis 

of literary sources on the problem of training future 

specialists in the social sphere for the prevention of 

maladjustment of pupils was conducted, there was 

systematized and generalized the scientific and 

pedagogical experience of implementing the 

professional education of future social pedagogues and 
social workers to the appropriate kind of professional 

activity, scientific assumptions were formed, further 

study of the research problem continued. At this time, 

the task of the study, its concept, working hypothesis 

were formulated, the toolkit for the experiment was 

developed. For this part of the study, theoretical 

methods of research (analysis, synthesis, comparison, 

abstraction, generalization, modeling) were widely 

used. 

At the third stage of the research (2013-2014), the 

qualitative part of the experimental study was 

conducted, during which the initial level of formation 
of professional competence of future social pedagogues 

and social workers for the prevention of maladjustment 

of pupils was determined. The diagnosis of the level of 

formation in future specialists of the social sphere of 

preparedness for the implementation of the prevention 

of maladjustment of pupils in various social institutions 

at the beginning of the experiment, was conducted 

using such tools as observation methods, interviews, 

questionnaires, oral questioning, testing, document 

analysis, and mathematical statistics. To perform 

diagnosis of the formation of the readiness of future 
specialists of the social sphere to prevent the 

maladjustment of pupils, were used the following 

criteria and markers: motivational and value-based 

(interest and need to work on prevention of 
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maladjustment of pupils, professional outlook), 

affective-conative (features of temperament and will, 

personal qualities needed to work with vulnerable 

contingents), cognitive-instrumental (general 

pedagogical potential, social intelligence; knowledge 

of the organization of socio-pedagogical and social 

activities for the prevention of maladjustment of pupils 

in various social institutions; knowledge of the 

technological basis for the prevention of maladjustment 
of pupils) and professional activity-based (professional 

knowledge and skills for the prevention of 

maladjustment of pupils; experience of social-

pedagogical and social preventive work). On this basis, 

four levels of formation of the readiness of future 

social pedagogues and social workers to prevent 

maladjustment of pupils were identified (Kostina, 

2017, pp. 13-16): insufficient, primary, professionally-

qualified, professionally-specialized. The 

determination of these levels is given in Table 1 and 

the control and experimental groups are selected. 

In the fourth stage (2013-2017), the forming and 
control parts of the experiment were conducted. During 

this period, a system of professional training for the 

prevention of maladjustment of pupils was introduced 

into the process of professional education of future 

social pedagogues and social workers. The formative 

stage of the experiment was carried out on the basis of 

the H. S. Skovoroda Kharkiv National Pedagogical 

University. 

Students of specialties “Social pedagogy” and “Social 

work” took part in it. Among the methods of research 

at this stage, the pedagogical experiment, for which the 
scientific and methodical tools developed during the 

course of work were used, as well as the diagnostic 

methods by which the diagnostics and analysis of the 

formation of readiness of future social pedagogues and 

social workers were carried out, was determined to be 

the the main one. 

Among the theoretical methods used at this stage of the 

study were analysis, grouping, synthesis, comparison, 

induction, deduction. The statistical analysis of the 

results of the study was based on the non-parametric 

Pirson’s criterion χ2. 
The probability and validity of experimental data was 

provided through the use of standardized techniques 

and the organization of the experiment in the real 

educational process of educational institutions and 

social assistance institutions of the partner network of 

higher educational establishments. 

During the fifth stage (2017-2018), the processing and 

analysis of the results of the pedagogical experiment 

with the wording on this basis of relevant conclusions 

was carried out, the dissertation work was completed 

and the prospects for further research of the problem of 

training of future specialists of the social sphere for 
prevention of maladjustment of pupils were 

determined. Among the main methods used at this 

stage were comparison, analysis, grouping, synthesis, 

deduction, induction. 

 

Results  
During the pilot part of the study, we conducted an oral 

and written survey of social specialists working in 

educational and social assistance institutions with 

students who are prone to maladjustment. The data 

obtained allowed us to determine that most specialists 

(70.2%) noted that during work with vulnerable 

contingents (maladjusted pupils, their parents or those 

who replace them) have many difficulties, and teachers 

and educators of such children need help, they often 

(65.0%) are not fully prepared for the organization of 

the social-educational environment for such children, 
and most specialists have a desire to take the necessary 

training course (70.2%), which confirmed the need to 

improve the efficiency of the process of training future 

social pedagogues and social workers in implementing 

prevention of maladjustment of pupils. 

When asked a question “Please assess your own 

readiness to create a social and educational 

environment for maladjusted pupils in the social 

institution where you work”, the majority of 

respondents (52.6%) answered that they were half 

ready for the corresponding professional job, while 

others (47.4%) showed even less readiness for this type 
of activity. And the question “about the importance of 

implementing comprehensive preventive activities” 

37.0% of respondents answered affirmatively. To the 

question “Would you like to pass the special course 

“Prevention of maladjustment of pupils in various 

social institutions”, 61.4% answered – yes, will do so 

with pleasure; 26.3% - yes, if my superiors will give 

me an opportunity, which confirms the need for 

professional training of specialists to the appropriate 

type of activity. 

In order to conduct a pedagogical experiment on 
checking the hypothesis in relation to determining the 

effectiveness of the developed system of professional 

training of future specialists in the social sphere for the 

prevention of maladjustment of pupils, we conducted a 

qualitative part of the study, during which we ran 

diagnostics against a contingent of students - future 

specialists of the social sphere, of the H. S. Skovoroda 

Kharkiv National Pedagogical University, Kryvyi Rih 

State Pedagogical University, A. S. Makarenko Sumy 

State Pedagogical University, and we also selected the 

contingent of participants in the experiment (control 
and experimental groups), which at the beginning of 

the formative stage of the experimental study almost 

did not differ according to the criteria and indices of 

the research, as defined in Table 1. 

According to Karpenko (2007, p. 206), based on the 

content of the State Standard in the field of social 

work, “the process of professional development 

includes five stages: 1) introduction (the formation of 

personal intentions, the conscious choice of the 

profession, taking into account psychological 

peculiarities); 2) professional training (formation of 

professional orientation of the system of knowledge, 
skills and abilities, mastering the experience of solving 

professional problems and situations); 3) professional 

adaptation (conscious admission to the profession, 

mastering the new social role, professional self-

determination, mastering the experience of independent 

performance of professional activities in different 

directions and needs of the social sphere);  
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Table 1. Criteria, indicators and levels of readiness of future social pedagogues and social workers to prevent 

maladjustment of pupils. 
Readiness 

components 

Readiness 

criteria 

Readiness 

indicators 
Readiness levels 

Personal 

potential 

Motivations 

and values 

- Interest and need 

for prevention of 

maladjustment of 

pupils; 

- Professional 

outlook as the basis 

for development of 

professional culture. 

1) insufficient (the future specialist does not have motivation and interest in the 

prevention of maladjustment of pupils, has poorly developed professional outlook 

(undeveloped professional ideals, values, lack of professional beliefs);  

2) primary (the future specialist has poorly developed motivation and there is only an 

occasional interest in preventing maladjustment of pupils, poorly developed profes-

sional outlook (unclear professional ideals, values, unconscious professional beliefs); 

3) professionally-qualificational (the future specialist has sufficiently developed 

motivation and interest in the prevention of maladjustment of pupils, developed 

professional outlook (realized professional ideals and values); 

4) professional-specialized (the future specialist is highly motivated and interested in 

the implementation of activities and research on the prevention of maladjustment of 

pupils, a fully developed professional worldview (available professional ideals, values 

and professional beliefs). 

Affective-

conative 

- The peculiarities 

of temperament and 

will, which ensure 

the successful 

implementation of 

the prevention of 

maladjustment of 

pupils; 

- Personal qualities 

needed to work with 

vulnerable 

contingents 

1) insufficient (future specialist has no volitional qualities that result in the 

manifestation of adequate professionally-required behavior in conditions of interaction 

with vulnerable contingents, also has low indicators of stress resistance, empathy and 

other personality traits); 

2) primary (future specialist has weakly developed volitional qualities that determine 

the manifestation of adequate professional behavior in the context of interaction with 

vulnerable contingents, not fully developed stress resistance, empathy, ability to reflect 

and facilitation); 

3) professionally-qualificational (the future specialist has sufficiently developed 

volitional qualities that determine the manifestation of adequate professional behavior 

in the context of interaction with vulnerable contingents; fully developed humanity, 

benevolence, tolerance, stress resistance, empathy and ability to reflect, facilitation); 

4) professional-specialized (the future specialist has high indicators of the 

development of volitional qualities that determine the manifestation of adequate 

professional behavior in the context of interaction with vulnerable contingents, fully 

developed humanity, benevolence, tolerance, creativity, stress resistance, empathy, 

ability to reflect and facilitation, the student demonstrates the ability to manage own 

behavior and positively influence the behavior of others). 

Professional 

potential 

Cognitive-

instrumental 

- General 

pedagogical 

potential; 

- Developed social 

intelligence; 

- Knowledge of the 

organization of 

socio-pedagogical 

and social activities 

for the prevention of 

maladjustment of 

pupils in various 

social institutions; 

- Knowledge of the 

technological basis 

of implementation 

of prevention of 

maladjustment of 

pupils 

1) insufficient (future specialist has no general pedagogical potential and knowledge 

on prevention of maladjustment of pupils and implementation of technologies and 

methods of work in that direction, underdeveloped social intelligence (missing pro-

social orientation of the individual, very low self-efficacy, absent emphatic interest 

and attitude of seeing value in others); 

2) primary (future specialist has poorly developed general pedagogical potential and 

knowledge system for the prevention of maladjustment of pupils and technological 

bases of work in the indicated direction, they are fragmented, there is poorly 

developed social intelligence (almost missing expressed pro-social orientation of the 

individual, low self-efficacy, almost absent empathic interest and attitude of seeing 

value in others); 

3) professionally-qualificational (the future specialist has fully developed general 

pedagogical potential and knowledge on the prevention of maladjustment of pupils in 

various social institutions and the application of technologies and methods of work in 

this direction in various social institutions, sufficiently developed social intelligence 

(expressed pro-social orientation of personality, high self-efficacy, possesses empathic 

interest and attitude of seeing value in others); 

4) professional-specialized (the future specialist has fully developed general-

pedagogical potential and system of knowledge on the prevention of maladjustment of 

pupils and application of technologies and methods of work in this direction in various 

social institutions, he or she demonstrates knowledge of system-forming links between 

them and interest to conduct analysis of research prevention of maladjustment of 

pupils). 

Professional 

activity-based 

- Professional skills 

and skills in the 

prevention of 

maladjustment of 

pupils (gnostic; 

predictive; 

designing; 

organizing 

communicative; 

evaluating); 

- Experience in 

social-pedagogical 

and social 

prevention work. 

1) insufficient (the future specialist has poorly developed individual professional skills 

in the prevention of maladjustment of pupils in different social institutions; there is no 

experience of volunteer initiatives and practices for the prevention of maladjustment of 

pupils in different social institutions); 

2) primary (the future specialist has a poorly developed system of professional skills 

for the prevention of maladjustment of pupils in various social institutions; there is a 

fragmentary experience of preventing maladjustment of pupils in different social 

institutions during educational practices);  

3) professionally-qualificational (the future specialist has a fully developed system of 

professional skills for the prevention of maladjustment of pupils in various social 

institutions; possesses volunteer experience and experience in preventing 

maladjustment of pupils in different social institutions during educational and hands-

on practices); 

4) professional-specialized (the future specialist has fully developed system of 

professional skills for preventing maladjustment of pupils in different social 

institutions, there exists volunteering experience, successful completion of practical 

work, as well as professional experience in preventing maladjustment of pupils in 

different social institutions while working in a position of social pedagogue or social 

worker). 
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4) professionalization (formation of a professional 

position, integration of personal and professional 

qualities and skills in stable professionally meaningful 

education, qualified performance of professional 

activity); 5) professional mastery (full, multifaceted 

realization of personality in professional activity on the 

basis of integrated psychological and pedagogical 

formations)”. 

Taking into account the above, with the aim of creating 

a system of professional training of future specialists in 
the social sphere to prevent maladjustment of pupils, 

during the organization of the formative stage of the 

study, we have identified such important components, 

scientific and methodological support, in accordance 

with the model of developed by us system of 

professional training (Kostina, 2018, pp. 176-177), the 

introduction of which in the educational process of 

higher educational institutions contributed to the 

creation of a professionally oriented educational space, 

which ensures increased efficiency of professional 

readiness of specialists for conducting the appropriate 

type of professional activity: 1) to create the conditions 
for effective introduction of future professionals in 

prevention of maladjustment of pupils, in different 

social institutions has been introduced the work of the 

volunteer group within the Student Scientific Society 

(SSS); 2) in order to increase the effectiveness of the 

students’ professional training, a workshop is 

organized at various social institutions as well as 

during the training of future social pedagogues and 

social workers, with the introduction of elements of 

personality-oriented developmental techniques within 

the main disciplines of professional training and 
corresponding special courses; 3) in order to improve 

the quality of professional adaptation of future social 

pedagogues and social workers in the process of 

research activities, an educational and developmental 

environment for the work of SSS in the conditions of 

higher educational establishments and at the bases of 

the affiliate network has been created; 4) for the 

successful professionalization of future specialists in 

the social sphere, conditions have been created for the 

gradual growth of social and personal activity of 

students in social and project volunteering activities; 

5) enrichment of the elements of reflective and creative 
environments during study with the use of ethno-

pedagogical means and animation activities (use of 

folklore, means of theatricalization, artistic creativity, 

etc.), which provide activation of the creative potential 

of future specialists and encourage them to find their 

own professional style and increase pedagogical skill. 

According to the above-mentioned stages of formation 

of the professional readiness of future specialists of the 

social sphere for the prevention of maladjustment of 

pupils, we determined certain tasks, forms and methods 

that were used at each of those stages during the pilot 
study (see Table 2). 

The process of professional introduction among 

students of experimental groups was conducted by 

involving them in a supportive educational and 

professional space with the participation of senior 

students who are active members of the SSS and the 

participants of the volunteer group work. 

At the end of each September, the social-educational 

event “Welcome to Freshmen” is organized, during 

which they had an opportunity in warm atmosphere to 

get acquainted with the best achievements of students 

and teachers of specialties “Social pedagogy” and 

“Social work” of senior years of study, with 

opportunities of professional and personal growth in 

teaching and extracurricular activities, traditions and 

important events in the life of the Department of Social 
Pedagogy and the Faculty of Psychology and 

Sociology of Skovoroda Kharkiv National Pedagogical 

University, and also feel like part of a large family of 

future social pedagogues, social workers. 

During this meeting, close mentor-like relations are 

established between the first-year students and the 

Master’s Degree students of the fifth year of study - 

active participants of the SSS, who from that moment 

on begin a conscientious and responsible work to 

involve them in the work of the SSS first as volunteers, 

and then, gradually including them in active scientific 

activity. Starting from this day, the SSS activists 
conduct meticulous work in extracurricular time with 

all first-year students, and, based on their own 

experience in writing scientific research papers and the 

provisions on holding a competition “Freshmen’s 

Scientific Debut”, gradually choose the capable ones 

and prepare them for participation in the corresponding 

general university competition, creating conditions for 

effective professional choice, as well as developing 

their own personal and professional potential in the 

indicated direction. 

The organization and holding of the “Freshmen’s 
Scientific Debut” competition is the next stage in 

creating the conditions for ensuring a positive 

professional choice of future specialists in the social 

sphere, as well as one of the stages of obtaining 

professional skills for students of the fifth and sixth 

years of study, as they have to organize and hold it. All 

first-year students take part in the competition, but 

depending on their own abilities and desires, could 

perform in different roles: the speaker announcing the 

results of scientific research at the competition 

(students who are most capable of scientific activity); 

speaker support group (students developing their own 
professional opportunities for teamwork and 

facilitation support); students-observers (students who 

are not yet active in scientific professional activities, 

but are trained on the example of others). 

Furthermore, during the study year, first-year students 

are actively involved with the SSS leaders who are part 

of the volunteer group, to carry out various social and 

educational preventive measures in various social 

institutions of the partner network as volunteers 

(general educational institutions, etc.). In carrying out 

volunteer initiatives, future specialists in the social 
sphere have the opportunity to see in practice what the 

essence of social and educational interaction is, which 

important characteristics determine the success of its 

implementation, which helps them to more consciously 

enter the environment of professional interaction, 

finding their own reserves and opportunities. 
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Table 2. Stages and methods of experimental research on the formation of the professional readiness of future social 

pedagogues and social workers to prevent maladjustment of pupils. 
 

Stages Tasks Forms, methods 

Introduction  

Formation of personal intentions in relation to 

future professionalisation in the direction of 

prevention of maladjustment of pupils, conscious 

choice of the appropriate professional orientation 

taking into account their own psychological 

peculiarities 

The work of the volunteer group within the SSS, involving 

future specialists in social and educational activities, the 

educational work of the faculty and specialty (scientific and 

creative contests "Freshmen’s Scientific Debut", educational 

events "Welcome to Freshmen", "The initiation of freshmen into 

social workers") 

Professional training 

Formation of a professionally-oriented system of 

knowledge, skills and abilities in relation to the 

essence and features of the prevention of 

maladjustment of pupils in various social 

institutions, mastering the experience of solving 

professional problems and situations in the 

specified direction of professional activity 

Introduction of elements of personality-oriented developmental 

techniques within the main disciplines of professional training 

and corresponding special courses, as well as during the practice 

in various social services 

Professional 

adaptation 

A conscious assimilation of the professional duties 

of a social pedagogue and a social worker of a 

certain social institution during practice in the 

context of preventive work with pupils, mastering a 

new social role, professional self-determination in 

the direction of prevention of maladjustment of 

pupils, mastering the experience of self-fulfilling 

professional activities to prevent maladjustment of 

pupils in different institutions of the social sphere 

Training course "Practical readiness of future specialists of the 

social sphere for preventive work with vulnerable contingents" 

during the practice in the educational institutions and social 

services; 

Creation of an educational and developing environment for the 

future specialists of the social sphere in the conditions of higher 

educational establishments and at the bases of the partner 

network; provision of opportunities for carrying out of scientific 

social-pedagogical research on bases of the partnership with the 

higher educational establishments of the network 

Professiona-lization 

Formation of a professional position in relation to 

the coordination role of a specialist in the social 

sphere in the prevention of maladjustment of pupils, 

the integration of personal and professional 

qualities and skills in stable professional education, 

providing skilled performance of professional 

activities in the comprehensive prevention of 

maladjustment of pupils 

Ensuring permanent work of the volunteer group of future social 

pedagogues and social workers, which plans and implements 

social and educational preventive measures in various social 

institutions of the partner network and creates conditions for the 

gradual growth of social and personal activity of students in 

social and preventive volunteering activities 

Mastery of profession 

Full, multifaceted realization of the potential of the 

personality of the future specialist of the social 

sphere in the professional activity on the prevention 

of maladjustment of pupils on the basis of the 

formation of his personal (motivational & value-

based, affective-conative) and professional 

(cognitive-instrumental and professional activity) 

competency to the specified type of activity 

Ensuring the operation of SSS: 

organization and conducting of social and educational work at 

the bases of practice (secondary school No 36, secondary school 

No 134, secondary school No 156, Gymnasium No 43, 

Gymnasium No 169, social services of the partner network); 

organization and conducting of partnership interaction with 

students and scientific and pedagogical workers of social sphere 

within the framework of annual joint scientific seminar in 

Kharkiv Humanitarian and Pedagogical Academy; 

Organization and conducting of the annual inter-university 

student's scientific conference "Actual problems of research in 

the field of social pedagogy and social work" in 

H. S. Skovoroda Kharkiv National Pedagogical University 

The final stage of the organization of the process of 

professional inclusion of future specialists in the social 

sphere is “Initiation of Freshmen into Social Workers”, 

carried out by Master’s Degree students in the spring, 

during the annual student's scientific and practical 

conference “Actual problems of research in the field of 

social pedagogy and social work”. 

The next stage of professional development of future 
specialists in the social sphere is the professional 

training that was carried out in experimental groups 

and provided for examination of the effectiveness of 

the developed methodological support, the main 

elements of which were: general-professional 

preparation for the prevention of maladjustment of 

pupils (supplementing the professional disciplines of 

the training of future social pedagogues and social 

workers ); special training of future specialists in the 

social sphere to work on the prevention of 

maladjustment in various social institutions 
(introduction of special courses “Guardianship and 

Care”, “Designing the social and educational 

environment for children and youth organizations”, 

“Ethnopedagogy”, “Social work for the formation of a 

healthy lifestyle”). 

An important component of the training of future 

professionals in the social sphere for prevention of 

maladjustment of pupils is organization of a training 

workshop for first- and second-year students, during 

which they visit social institutions of the partner 

network (center of social services for families, children 

and youth (CSSFCY), centers for social and 
psychological rehabilitation for children, special 

education centers, family-type orphanages, probation 

services, etc.) in order to get acquainted with the 

specifics of the social work of the institutions involved 

in the prevention of maladjustment of children and 

young people. 

In order to create conditions for the professional 

adaptation of future specialists to performing 

professional tasks in a certain social institution, the 

organization of training and hands-on practices at 

CSSFCY and secondary schools during third and 
fourth years of university study is organized, during 

which students have an opportunity to get acquainted 

with the essence and specifics of the work of a social 

worker and a social pedagogue, who coordinates the 
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activities of certain social institution for the prevention 

of maladjustment of pupils. 

In order to become more aware of the entry into the 

professional world of specialists in the social sphere, 

students undergo a training course “Practical readiness 

of future specialists of the social sphere for preventive 

work with vulnerable contingents” within the 

framework of hands-on practice in the educational 

institutions and social services, during which, with the 
help of qualified methodologists that are working in the 

social sphere, they have the opportunity to find out 

their level of personal readiness for the implementation 

of preventive activities, get acquainted with the 

problems and difficulties of socialization which arise in 

children and young people and learn effective forms, 

methods, means and methods of professional 

preventive activities with pupils. 

During the practice, students learn the experience of 

methodologists of the partner network of institutions, 

on the basis of generalization of which they have to 

independently prepare and implement several social 
and educational preventive measures with the 

involvement of specialists of social services and 

resources of the institution where they are trained. 

Also, at the bases of practice of the affiliate network of 

institutions, students - future social pedagogues and 

social workers, have the opportunity to organize and 

conduct activities within their own research, not 

limited to their own practice, which also contributes to 

a more effective social adaptation to a particular type 

of professional activity. 

To ensure the effective passing of professional 
adaptation trials, it is necessary to create conditions for 

the continuous professional activity of future 

specialists to increase their social activity and 

creativity. To this end, senior students who are active 

members of the SSS are involved in the organization 

and conduct of various volunteer initiatives within the 

university and various social institutions of the city, as 

coordinators. This work enables future social 

pedagogues and social workers to determine their own 

reserves and resources, which contributes to a more 

informed assimilation of the learning information 
during senior years of study and prevents the 

development of professional burnout by future 

professionals who are constantly enriching their 

personal and professional resources, widening the 

circle of their own professional interaction. 

In order to create conditions for the development of 

professional skills of future social pedagogues and 

social workers in the conditions of the work of the SSS, 

the organization and thematic meetings of the scientific 

student society was introduced, during which senior 

students that are active members of the SSS, who are 

winners of the All-Ukrainian Olympiads, tournaments 
and contests in specialties “Social pedagogy” and 

“Social work” have the opportunity to prepare and hold 

a meeting of a scientific circle on a certain topic that is 

the subject of their own science research and 

familiarize junior students with its theoretical and 

practical aspects and share their practical skills in 

social work within a particular issue, while 

implementing their own master class. During the 

meetings of the scientific circle for the purpose of 

exchange of experience, leading experts of social 

services of the partner network of higher educational 

establishments, which introduce innovative methods 

and technologies of work with maladjusted children 

and young people, may be involved. Thus, during the 

organization of the formative stage of the experiment, 

the specialists of the Charitable Foundation “Kharkiv 

Charitable Foundation “Blago” and the Charity Fund of 
Charitable Organization “Caritas-Ukraine” in order to 

create opportunities for increasing the professional 

competence of future specialists of the social sphere to 

prevent the maladjustment of pupils, provided 

conditions for their preventive social and pedagogical 

activities with the “risk” group of adolescents and 

children who moved from the Anti-Terrorist Operation 

(ATO) area to the city of Kharkiv, subjects of 

probation, children from needy families and families 

with a lot of children, on a voluntary basis. Also, future 

social pedagogues and social workers within the 

framework of social interaction with the educational 
schools of the partner network (School No 36, 

Gymnasium No 43, School No 134, School No 156, 

Gymnasium No 169 of the city of Kharkiv) organized 

and conducted a number of events: with class leaders 

and the pedagogical team (“Using origami techniques 

in social and pedagogical activities for the prevention 

of aggressive behavior of pupils”, “Using 

ethnopedagogical means in preventing deviant 

behavior of pupils”, “Prevention of bullying in children 

and youth environment”, etc.); with pupils (“What do I 

know about trafficking in human beings?”, “I choose to 
be healthy”, “Parallel virtual world: the possibility of 

self-assertion or the illusion of opportunities”, “We are 

different, but we are equal!”, etc.), and also developed 

informational booklets for parents in order to improve 

their pedagogical culture on the problem of prevention 

of maladjustment of pupils (“Prevention of alcohol 

addiction in adolescents”, “Prevention of bullying in 

the study environment”, “Prevention of aggressive 

behavior of younger pupils through means of fairy 

tales”, “Prevention of sexual deviations in pupil 

behavior”, “Prevention of deviant behavior of younger 
schoolchildren from “at risk” families, by using literary 

means”, etc.). 

An important direction in shaping the professional 

skills of future specialists in the social sphere is the 

organization of joint seminars, tournaments and 

conferences with specialists of other higher educational 

institutions. For this purpose, we have since 2008 on 

the basis of H. S. Skovoroda Kharkiv National 

Pedagogical University organized an annual inter-

university students’ scientific and practical conference 

“Actual problems of research in the field of social 

pedagogy and social work”, as well as in conjunction 
with the Department of Social Pedagogy of the 

Kharkiv Humanitarian and Pedagogical Academy, on 

their base, starting in 2013, the launch of scientific and 

practical workshop for social professionals, in which 

future social pedagogues and social workers from 

different universities have the opportunity to get 

acquainted with the results of research of leading 

scientists in social sphere and present results of their 
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research and publish a thesis. During the above-
mentioned events, students also have the opportunity to 

expand their own professional contacts with leading 

scholars and specialists in the social sphere, which, as 

experts, take on workshops and conferences. 

Discussions 
The analysis of the research results on the problem of 

the professional training of future specialists in the 

social sphere allowed us to confirm the need to create 

the necessary conditions for the creation, in the process 

of their professional training and professional 

competence development, of the motivational 
(Bogdanova, 2016; Grishchenko, 2011; Melnyk, 2017), 

cognitive (Gurenko, 2013; Karpenko, 2007), practical 

(Vainola, 2009; Polishchuk, 2011) and personal 

(Olefir, 2016; Kaidalova, 2008; Melnyk and Pypenko, 

2017) aspects of professional readiness for a certain 

kind of professional activity. Taking into account the 

aforesaid, we have organized a pedagogical experiment 

to verify the effectiveness of the impact on the 

formation of the professional competence of future 

social pedagogues and social workers to prevent the 

maladjustment of pupils, of the developed system of 

their professional training to the specified type of 
activity in the conditions of the created professionally 

directed environment on the basis of institution of 

higher education and bases of practice of the partner 

network of social institutions that carry out relevant 

activities with a designated contingent. 

The representativeness, validity and reliability of the 

results obtained during the experimental study are 

provided by using a set of methods that are tailored to 

suit its purpose, tasks and reproduction possibilities. 

 

Conclusions 
According to the results of the introduction of the 

formative stage of the experimental study, it can be 

argued that the students of the experimental group with 

the introduction of the developed system of 

professional training, which provided for the gradual 

implementation of the five stages (introduction, 

professional training, professional adaptation, 

professionalization and professional mastery), there is a 

steady dynamics growth of indicators with all major 

research criteria. Among the qualitative changes one 

can distinguish the following characteristics: growth of 

social activity, confidence in own professional ability 
and independence in the performance of professional 

tasks; manifestation of the facilitation position in 

interaction with pupils who are prone to 

maladjustment; development of professional mobility 

and readiness to solve problems of prevention of 

maladjustment of children and youth in various social 

institutions, which testifies to the growth of their 

professional competence in preventing maladjustment 

of pupils. 

Further research needs to be done to determine the 

dynamics of quantitative changes in the level of 
professional training of future specialists in the social 

sphere based on the above-mentioned criteria and 

indicators based on the results of the control phase of 

the pilot study. 
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Abstract 

Background and 

Aim of Study: 

A Family is social unit of two or more people related by blood, marriage, or adoption 
and having a shared commitment to the mutual relationship. The definition of single 
parent is someone who has a child or children but no husband, wife, or partner who 
lives with them. Death of a partner and divorce are main causes of being single parent. 
Children are affected by divorce in many different ways, varying by the circumstances 
and age of the child. Children whose ages are seven to twelve are much better at 
expressing emotions and accepting parentage breakage, but often distrust their parents, 
rely on outside help and support for encouragement, and may manifest social and 
academic problems.  
The aim of the study: to find out teachers opinion of single parents’ students’ 
behavioral tendency. 
 

Material and Methods: This qualitative study represents 30 teachers’ opinions on single parent students’ 
problems. 
 

Results: Not only in deep theoretical framework but also recent studies underline the importance 
of healthy family relation on child wellbeing. Every child may have potential for single 
parent in nowadays society. Experienced elementary teachers claim that single parent 
students are more submissive and aggressive. In addition of this, they are less assertive 
when comparing to their two parents counterparts. 
 

Conclusions: 

 

Not only school psychologists and guidance practitioners but also teachers and school 
principles should be aware of the potential single parent students’ needs. Being more 
assertive or aggressive creates fewer opportunity for single parent students. Productive 
society will be raised with only equal sublimation of all children’s developments. 
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Introduction

Behaviour can be defined as the way in which an 
individual behaves or acts. It is the way of an 

individual’s conducting herself/himself. Behaviour 

should be viewed in reference to a phenomenon, an 

object or person. It can be seen in reference to society 

norms, or the way in which one treats others or handles 

objects. Therefore, behavior is the way of an 

individual’s acting towards people, society or objects. 

It can be either bad or good. It can be normal or 

abnormal according to society norms. Society will 

always try to correct bad behaviour and try to bring 

abnormal behaviour back to normal (UNESCO, 2000, 
p. 9). 

The behavior can be defined as the movement of the 

organization that can be viewed or measured in any 

way. Learning is relatively permanent change in an 

organism’s behavioral repertoire as a result of 

experience. 

The family, which consists of parents and children, is 

very important for human life. Starting from loving and 

loving the child who comes from within a family in the 

world develops a healthy personality in accordance 

with the needs of his/her physical, mental and mental 

needs and obtains the most comprehensive information 
about the society to live in. The child, who has 

completed the socialization and education process with 

the help and contributions of the parents of the parents, 

gains a successful social life. A child observes a family 

communication based on mutual love, respect, sharing 

and solidarity, has a better relationship with the people 

around him (Şentürk, 2012, p. 124). 

Pre-school children learn about social behaviour in the 

family, where rules of behaviour are specified 

according to the family structure. These rules 

determine the social behaviour of the child. Families 
apply various kinds of control when educating their 

children about social behaviour. Parents sometimes 

explain why the child must abided by a rule and other 

times they just demand that she/he does it. The relation 

between the self control of the adult and her control 

over the child may be of interest. 

Deficiency of mother or father can cause lack of 

behavioral performance for any children. What is the 

reason of any children’s having single parent?  

Nowadays, divorce is a very ordinary event. In each 

state in the United States, every two new marriages 

result in a divorce (Schaie and Willis, 1996). Also in 
Europe, the rate of divorce has increased in the last two 

decades (Jonsson, Njardik, Olafsdottir, and Gretarsson, 

2000, p. 101). 

The family is defined as a complex social structure 

consisting of a common past, shared association, 

emotional attachment, individual members of the 

family, and individuals who plan action to meet the 

needs of the entire family (Nazli, 2003). The family is 

one of the effective institutions that guide children on 

social development, adaptation and socialization 

(Yavuzer, 2001). Feldman and Wentzel (1990) argue 
that families can provide their children with social 

acceptance thanks to the child-centered education they 

will give their children. The core of family that 

constitutes the smallest unit of social structure can 

sometimes be seen as an institution where parents and 
children are together. Due to different reasons, the 

family cannot fulfill its function fully, and as a result, it 

can lead to a bad situation. Familial changes; due to 

death, divorce, temporary and persistent divisions are 

called fragmented or single-parent families (Soyaslan, 

1998). Broken family cannot fulfill its expected 

responsibilities due to its fragmented structure and 

some reasons. 

Children who grow up in fragmented or single-parent 

families fail to fulfill their socialization tasks 

(Uluğtekin, 1991). The violent conflict created by the 
incompetence in the family causes the divorce by 

weakening the relationship between the parents, and as 

a result of these divorces, a number of anti-social 

behaviors such as high anxiety, aggressiveness and 

shyness are observed in children (Ulug and Candan, 

2008). A child who cannot see as much support and 

love in a single parent will go on to show this need 

constantly (Yörükoğlu, 2004). 

A child belonging to a broken family has constant 

internal conflict. At the end of these conflicts, they 

accused the family of children and showed an attitude 

towards them (Wolf, 1998). Without the ability to 
solve the problem, the child will face deeper problems 

in the future because he cannot solve his anti-social 

behavior (Morganett, 2005). The research revealed that 

divorce has negative consequences on children such as 

depression, stress, loneliness, irritability, and lack of 

attention (Herwig, Wirtz, and Bengel 2004; Jackson, 

2000). 

The effects of divorce on children: 

Wade and Tavris (1990) investigate this issue from the 

attachment frame.  

Thirty years ago, divorce was rare and shameful. 
Today, divorce is as common as the flu and often 

strikes as unpredictably, to couples married only a year 

as well as to couples married for decades, affecting 1 

million children a year. A child born today has a 40 

percent chance of living through a second parental 

divorce by age 18. At least, the stigma of being 

different is no longer a matter; we know a child who 

complains that she has “only” one set of parents (Wade 

and Tavris, 1990, p. 485).  

Despite its increasing prevalence, divorce continues to 

be troubling, difficulty, and painful for children of all 

ages – just as it is troubling for most divorcing couples. 
One reason is that human beings do not break their 

attachments lightly, even bad attachments (Berman, 

1988; Bowlby, 1988). Married couples who fought 

constantly are often surprised to discover, once 

separated, how emotionally attached they remain to 

each other. Children often persist in their attachment to 

cold or abusive parent long after the parents have 

abandoned them.  

According to longitudinal studies, the effects of 

divorce depend on the child’s gender, age, at the time 

of the parents’ divorce, and whether you are looking at 
immediate or long-term reactions (Wallerstein, 1984; 

Wallerstein and Blakeslee, 1989): 

Preschool-age children (ages 2 to 6) are the age group 

which most immediately distressed by their parent’s 



                                                       Vol. 1, No. 1-2, 2018 

23 

IJSA 

divorce, yet this group does best in the long run. 
Preschoolers become extremely needy and anxious. 

Being egocentric in their thinking, they blame 

themselves for the divorce (“Daddy is leaving because 

I left my toys on the stairs”). A year and a half later, 

about half of these children, especially the boys, are 

still deeply troubled. After five years, more than a third 

of them are still moderately to severely depressed. 

However, most have forgotten the distress and fears 

they felt at the time of the divorce and are less 

burdened by the divorce than older children until 

adolescence. Yet most of them still speak sadly of the 
disruption and some of them still have fantasies of their 

parents’ reconciliation. Almost all of them remain 

emotionally attached to their fathers, whether the father 

visits them often or rarely, predictably or erratically.  

Elementary – school age children (ages 7 to 12) are not 

as likely to blame themselves for the divorce, but most 

feel abandoned and lonely nevertheless. They are better 

than preschoolers at expressing their feelings, but they 

have trouble in managing conflicting emotions toward 

the custodial parent, such as anger and sadness. They 

often fear that if they make that parent angry, he or she 

will leave them too.  
Adolescents (ages 13 to 18) report frequent feelings of 

anger, sadness, shame, helplessness, and a sense of 

betrayal by the parents. They tend to cope with 

distancing themselves from their parents, remaining 

aloof even a year of more later. Girls may respond to 

parental divorce by becoming sexually precocious 

(Hetherington, M. Cox, and R. Cox, 1985). Boys may 

become sexually insecure and threatened, acting out 

their feelings through drug use and aggression. Other 

boys become “supermacho,” exaggerating the male 

role. Because of their grater cognitive maturity, 
adolescents are better able than younger children to see 

the divorce as mainly the parents’ problem. But for the 

same reason, they often become more distrustful of the 

institution of marriage itself.  

College – age students (ages 18 to 22) intellectually 

understand and accept the reasons for their parents’ 

divorce, but this understanding does not reduce their 

emotional upheaval. Many of them report depression, 

stress, and feeling of insecurity. They are old enough to 

feel empathy for their parents, yet they often worry that 

no one appreciates their own grief and confusion 

(Cooney, Smyer, Hagestad, and Klock, 1986). 
Overall, girls adjust to divorce more easily than boys, 

and one reason seems to be that boys suffer more by 

being separated from the father when the mother has 

custody (Beech-Lublin, 1985; Guidubaldi and Perry, 

1985). Children who live in joint custody or in custody 

of the same-sex parent show significantly more 

competence, maturity, cooperativeness, and self-esteem 

than children living with the opposite-sex parent 

(Meyer and Simons, 1998). 

A child’s ability to cope with divorce also depends on 

whether the parents settle into amicable (or at least 
silent) relations or continue to feel angry and 

conflicted. Children will eventually recover from the 

parents’ divorce, unless the parents continue to quarrel 

about visitation rights, take each other to court, or fight 

with each other at every visit (Ash and Guyer, 1988; 
Wallerstein and Blakeslee, 1989). From the standpoint 

of children’s adjustment, an amicable divorce is better 

than a bitter marriage, but a prolonged and bitter 

divorce is worst of all (Wade and Tavris, 1990, p. 485-

486). Divorce not only negatively affects children but 

also unwanted side affect for woman (Kader, 2018). 

Not only divorce but also incretion is another issue for 

single parenting. Hairston (2007) highlights this issue. 

Prisoners are not lone individuals operating without 

social ties or consequences. They are members of 

families, and have family roles, commitments and 
obligations. Incarceration involves not only the 

physical separation of prisoners from society, but 

separation from their families, children and friendship 

networks as well. Research shows that prisoners and 

their families identify numerous financial, social and 

emotional issues associated with parental incarceration. 

Incarceration of a parent is very much a family matter. 

It has long-range economic, emotional and social 

consequences that affect prisoners, families and that 

can affect children’s well-being. 

Every year, millions of parents separate, divorce, or 

remarry. Many writer have focused on the negative 
reactions (e.g., depression, anxiety, conduct problems) 

that children sometimes exhibit in response to these 

changes, but marital transitions are stressful for both 

parents and children (King, 1992). Therapists and 

others often focus on the divorce itself without 

considering the experience that predict and follow the 

event. Clinicians who have this restricted view tend to 

conceptualize a child’s psychology.  

During this period (infantile – genital period ages 3-4 

or so) the child experiences strong ambivalent feelings, 

seeking the parent of the opposite sex as a lover, but at 
the same time both fearing and loving the parent of the 

same sex. An adequate resolution of the Oedipus 

situation occurs when the child rejects the sexual and at 

the same time, identifies with the parent of the same 

sex. By identifying with the same-sex parent, the child 

both assuages feelings of fear of reprisal and 

incorporates the traits of the same-sex parent, the traits 

that made that parent win the love of the other. In 

effect, the boy identifies with his father and seeks to 

adopt his father’s characteristics. This means that the 

boy identifies with his father and seeks to adopt his 

father’s traits, the traits of masculinity. In like fashion, 
the girl identifies with the mother and tries to behave in 

those feminine ways that apparently have made her 

mother successfully attractive. The girl does the same 

with her mother. This is the way Freudian theory 

accounts for the development of masculine and 

feminine characteristics that fit the mode of the society 

into which the child is raised (Thomas, 1983, p. 242).  

If the quality of affectional relationships at this time 

(basic trust versus basic mistrust ages between 0 and 1) 

is poor, with the mother emotionally rejecting the baby 

while tending to its physical needs, the sense of trust is 
damaged. This sets a poor foundation for the trust-

mistrust ratio on which the child is to build the rest of 

his life (Thomas, 1983, p. 270). 
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Children’s Behavioral Tendencies. 

The work on assertiveness is the book “Your Perfect 

Right. A Guide To Assertive Living” written by Alberti 

and Emmons which is used as a source in many 

research. In this book, the authors state that a behavior 

can be in three different forms: assertive, aggressive, 

and non-assertive (submissive). The aggressive 

behavior in these forms of behavior is described as 

follows: 
“The form of assertive behavior makes it possible for 

us to defend ourselves, to express our feelings fairly 

and comfortably, and to use our rights without 

violating others' rights” (Alberti and Emmons, 1998, 

p. 6) and to free from equality and unnecessary worries 

in human relations. 

Aggressive behavior leads to the feeling of being trivial 

and hurt by anyone who is against this behavior (the 

buyer itself). As the other person does not recognize 

his/her rights, the receiver feels himself broken, 

humiliated and defensive (Alberti and Emmons, 1998, 

p. 44). 
In aggression, the goal is to go our own way to win 

whatever it is. So aggression is usually destructive both 

physically and psychologically. Aggressive people are 

not interested in the interests, rights, desires and needs 

of others. With regard to aggression, the following 

points should be considered: 

- Aggression usually leads to aggression (violence 

raises violence). 

- Aggressive people are one who are undesirable, 

unwilling and unpopular. 

- People do not want to have relation with aggressive 
people. They are hesitant to help them when they need 

it. 

- Aggression allows a person in aggressive behavior to 

feel good for a very short period of time, but over time 

the person feels bad (Sorensen, 2005). 

People who are often in abstinent behaviors are those 

who deny themselves, are arrested, broken, worried, 

allow others to make choices on their behalf, and 

cannot reach the target they desire (Alberti and 

Emmons, 1998, p. 45). 

Submissive people cannot tell their true thoughts, 
contribute to the formation of an idea, and feel 

themselves worthless. Thus, the general conclusions of 

shy behavior can be summarized as follows: 

-Not able to really meet what you want or what you 

need. 

- Less respect from others. 

- Short-term stress reduction (Sorensen, 2005). 

The basic goal in assertiveness is to find the best 

solution for all people. Assertiveness takes into account 

that everyone has equal rights and responsibilities. That 

is why the form of aggressive behavior is based on 

win-win solution. Possible key outcomes of an 
assertive behavior may be like this: 

- It is possible to meet the needs of a person exhibiting 

a form of assertive behavior. 

- The pattern of assertive behavior allows us to be 

controlled. 

- The form of assertive behavior helps to increase our 

confidence in ourselves. 

- It is observed that people who exhibit a form of 

assertive behavior have decreased stress (Back, 1982). 

Greenberg (2002) points out the main points of these 

three behaviors. In assertive behavior, a person 

expresses himself comfortably and meets his needs. He 

does not hurt others while doing these things and he 

feels good. In the form of non-initiative behavior, the 

person denies their wishes to satisfy others. It sacrifices 

its own needs to meet the needs of others. In aggressive 
behavior, one tries to exert himself by acting as he 

wishes others to spend (Greenberg, 2002, p. 95). 

Assertiveness is not just about earning at all costs but 

on the contrary, creating needs and rights fairly 

(Rogers, 2002, p. 55). When we want to be assertive, 

we have to look at the eyes of the person, but we must 

not shake our finger very closely to show it. We must 

use a clear, calm, serious tone of voice clearly (Rogers, 

2002, p. 134). 

Emmer, Evertson, and Worsham (2003) state that there 

are three skill requirements for effective 

communication within communication skills in 
teaching. These skills are constructive assertiveness, 

empathic response and problem solving. Constructive 

assertiveness involves explicitly expressing the subject 

matter involved, insisting on correcting misconduct, 

resisting against compulsion and subjugation. In this 

case, it is apparent that there are three elements of 

constructive agility. These include the ability to 

express the problem or situation clearly, to have a 

pronounced body language (eye contact but not 

threatening to the opposite side, not the stiffness of the 

spine and the matching of the face expression), and 
resistance to appropriate behavior or problem solving 

(Emmer et al., 2003, p. 147-148). 

The aim of the study. To find out teachers opinion of 

single parents’ students’ behavioral tendency. The 

significance of this study is that there are few number 

of studies conducting on single parent children’ 

problems in terms of parent specialist such as 

psychologist or social worker view. Studies on 

teachers’ opinion on single parents’ students’ behavior 

is too rare.  

 

Material and methods 

Working Groups. This study was designed as 

qualitative research. 30 elementary school teachers 

who had ten or more years experienced in teaching 

joined in the study. The working group was familiar 

with basic problems of single parent children such as 

economic and academic. The group was highly skilled 

with teaching.  
Data Collection. 30 participant elementary school 

teachers joined a conference on “Children Action 

Tendency” submitted by the author of this study. The 

conference duration was held 90 minutes. After the 
conference teachers answered three open ended 

questions: 
1. What do you think about single parents’ children 

over all? 

2. What is your opinion on single parents’ children 

behavioral tendencies such as assertiveness, 

aggressiveness and submissiveness? 
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3. Do you think that you are capable of coping with 
single parents’ children behavioral problems?  

There were three questions asked to participants as 

open-ended. These individual interviews were 

recorded. The approximate duration of interviews is 10 

minutes. 300 minutes interviews records were 

transcribed as 32 pages of written data (Times New 

Roman 12, spacing 1.5).  

This study was designed by qualitative research 

methods using document review technique. These kind 

of studies aim to depict the past or present as it exists 

(Karasar, 2008, p. 77). Qualitative research is 
frequently used in anthropology, philosophy, 

humanistic psychology, sociology, social psychology, 

environmental psychology, linguistics. However, 

qualitative research is also used in interdisciplinary 

studies such as educational sciences. Qualitative 

research offers a flexible working environment for 

researchers. In qualitative research, interview methods 

have positive contributions such as giving flexibility to 

researchers, dominating responses, following 

nonverbal behaviors, providing control over the 

environment and getting in-depth information 

(Yıldırım and Şimşek, 2008). 
Data analysis and reliability. The two terms are sine 

qua non for all researches not only quantitative but also 

qualitative ones. Reliability is a term which is used in 

quantitative research to indicate the consistency of 

measurement. The term is also applied to some 

qualitative research, particularly that which adopts a 

realist epistemology. In qualitative research, the 

evaluative criteria that are applied are more commonly 

transparency and trustworthiness. Validity is the extent 

to which research measures or reflects what it claims 

to. It is most meaningfully used in research with a 
realist epistemology (Frost, 2011, p. 108). 
The thematic model can be applied to a wide range of 

narrative  text, including narratives produced in 

interviews and written documents. The analyst can start 

the thematic analysis by the open coding of data. The 

steps in the categorical content analysis described by 

Lieblich, Tuval-Mashiach, and Zilber (1998) can be 

used in the process of thematic analysis. The 

categorical content analysis focuses on thematic 

similarities and differences between narratives 

generated in interviews. The analytical approach of 

Lieblich et al. (1998, p. 112-113) involves breaking the 
text into smaller units of content. 

Results 

This study reflects only a small partial of very wide 

range of scientific research project. The research title is 

“Preparing a Psycho-Educational Program for 

Identifying Problems of Single Parents and Solving 

These Problems”. To make visible study for problems 

of single parents’ students, this qualitative study was 

designed. In this study, 30 elementary teachers who are 

experienced more than ten years were interviewed. 

Before these interviews, those teachers were 
participated a conference on behavioral tendency. In 

this conference, the author of this study explained to 

the teachers what is assertive, aggressive and 

submissive behavior of any person especially 

elementary student. 90 minutes conference on Children 

Action Tendency were held for experienced elementary 

teachers. 

After the conference, the working group (30 teachers) 

were interviewed with three open ended questions.  

Themes from their answers are shown as Table 1 as in 

below. 

In question one “What do you think about single 
parents’ children over all?” asked to the teachers. 26 

teachers out of 30 gave positive statements. According 

to the teachers there are a few students of single parents 

in all classes and it is pity that they are problematic. In 

statistically this seems to be in high ratio (86%). 

“What is your opinion on single parents’ children 

behavioral tendencies such as assertiveness, 

aggressiveness and submissiveness?” asked to the 

teachers as a second question. According to the 

teachers single parents’ students are failure in 

presenting assertive behavior. Girls seem to be 
submissive whereas boys are more aggressive when 

comparing to their same age and sex counter parts of 

two parents’ students. 28 teachers out of 30 agree with 

this situation and this is also in high percentage (93%).  

The last question was “Do you think are you capable of 

cope with single parents’ children behavioral 

problems?” 20 teachers out of 30 (66%) stated that they 

have lack of information how to cope with single 

parents’ students. Even if they know something to 

intervene there will be time problem to devoting to 

problematic students.  
 

Table 1. Teachers response on behavioral tendencies of single parents’ students. 

Questions Response f 

(frequency) 

% 

(percentage) 

Sample from responses 

1. What do you think about single 

parents’ children over all? 

Socially, emotionally, 

behavioral problems 

 

26 

 

86 

I think there are several such kind of students 

an all class but sometimes it is difficult to 

guess who they are. I believe and I know that 

most of them have social, emotional and 

behavioral problems.  

2. What is your opinion on single 

parents’ children behavioral 

tendencies such as assertiveness, 

aggressiveness and 

submissiveness? 

More submissive or 

aggressive and less 

assertive 

 

28 

 

93 

Especially single parent girls are more 

submissive. I know a girl she was with her two 

parents and was very lively. But now even she 

prefers being far away from her old friends. 

Ohh boys are every time problematic yelling 

fighting whatever you think as undesired 

behavior.  

3. Do you think are you capable 

of cope with single parents’ 

children behavioral problems?  

Professionally no and 

limited time 

20 66 I know something but where and when I 

should intervene.  
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Discussion and Conclusions 

In this qualitative study, 30 experienced elementary 

classroom teachers reflected their ideas on behavioral 

tendencies of single parents’ students. In three open 

ended questions, teachers are agreed with there are 

problems of single parents’ students.  

Submissiveness seems to be main characteristics of 
single parents girls. Whereas boys of single parents 

display more aggressive behavior when they compare 

their two parents counterpart. Submissive or aggressive 

behavior is an example of unwanted behavior at home 

or at school in children (Alberti and Emmons, 1998, 

p. 45). How should these behaviors be avoided and 

how can these children present desired behavior? First 

of all, the behavior of the children should be well 

known. Unfortunately, parents and teachers make 

mistakes while interpreting children’s behaviors. It 

must be realized that not only at home, but also in 
school, desired behaviors of children. Parents and other 

members of the household have the opportunity to 

closely monitor the child’s behavior. In the school 

environment, tests and non-test techniques are used to 

identify individuals in the context of school guidance 

services. Apart from testing techniques such as skills 

tests, success tests and interest inventories, it is used to 

identify students with non-test techniques based on 

observation, self-expression and others’ perspectives. 

However, it appears that there is limited scope for 

student recognition techniques within the programs of 

primary and secondary school guidance services. The 
techniques of individual recognition conducted in 

school guidance services are to uncover the differences 

between the students and to give them an opportunity 

to help them to develop more effectively. However, 

besides all these intensive help services, parents are 

worried about some of their children’s behavior 

(Emmer et al., 2003) 

Especially Sociometry Test which is the measurement 

tool of sociometry and popularity of children is very 

useful. Some apparatus such as The Loneliness Scale, 

Self-Respect Scale measurement tools with the tests are 
insufficient in the definition of the students. These 

inadequacies can result from the inability to observe 

student behaviors carefully. Group psychological 

counseling and guidance processes are effective in the 

close observation of the students. 

Psycho-education groups are created for people to 

acquire certain skills, to understand certain topics, and 

to help them during difficult transition periods of life. 

Both the process and the performance in this process 

and the output to the product can lead to changes in the 

ability of the students to recognize them both by their 

parents and their teachers (Uşaklı, 2007). It is very 
important that children be directed to their appropriate 

fields of art and sport in order for them to come from 

the top of unwanted behaviors after their parents or 

specialists are recognized. Drama in the classroom, 

circle clock, psycho-education activities will also help 

children develop constructive attitudes. 

Single parent’s children are sensitive groups. As 

parents, school principals and teachers, we should be 

aware of their developmental needs. About 2000  years  
 

 

ago, the great wise Hillel said: “If I am not for myself, 

who will be for me? And if I’m just for myself, what 

am I? And if not now – when?” Some of the most 

important lessons that we can teach our children 

include how they will express themselves and their 

balance of interest when they consider the rights and 

feelings of others, and when should parents teach these 
lessons? As Hillel asked, “If not now – when?” (Deluty 

and Uşaklı, 2009). 
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 Abstract 

Background and 

Aim of Study: 

The efficiency of pedagogical activity depends not only of the level of professional 
knowledge and abilities of the teacher but also of the presence for him of the personality 
qualities necessary for optimal cooperation. One of such professionally-meaningful 
qualities of the teacher is the empathy able to do the process of education emotionally 
comfortable and productive.  
The aim of the study: to explore of level of empathy’s display of the teachers depending 
on experience of their pedagogical activity. 
 

Material and Methods: Theoretical (analysis and synthesis of the psychological literature); empirical (pilot 
study). 97 teachers of the higher educational institutions participated in the study; at the 
age of 27 to 62 years, with the work experience from 1 year to 30 years. 
 

Results: The results obtained indicate that the empathy is the important component in the 
structure of the professional competence of the teacher of the higher educational 
institution, and also that the empathic ability of the teacher is transformed with the 
development of life and professional experience. The empirical research shows the 
lowest rates of empathy among the teachers with the work experience of more than 25 
years and among the young teachers with the work experience up to 10 years. 
 

Conclusions: 

 

It is concluded that there is the dependence of the empathy of professional experience, 
necessary to develop the empathy both at the stage of the training of the future teachers 
in the higher educational institutions and in the process of continuous professional 
education. 
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Introduction 

The analysis of the psychological and pedagogical 

literature on this issue suggests that the most of the 
scientists (Holovan, 2014; Strelnikov, 2013; Kyrychok, 

Mitina, and Ilchenko, 2017; Melnyk, 2017) determine 

the professional competence of the teacher as the 

complex integrated personal education, which includes 

the theoretical knowledge, the practical skills, the 

experience and personal qualities, which generally 

allows effectively to carry out the educational activities 

and provides the process of development and self-

development of personality. 

Strelnikov (2013) notes that in the professional 

competence of the teacher of the higher educational 
institution is primarily the psychological and didactic 

procedures for interacting with the students, 

motivational-value, cognitive, affective and conative 

components, as well as the system of professionally 

important qualities and abilities of the teacher. The 

studies of Melnyk (2017) show that the most popular 

competences are of the instrumental and systemic ones, 

in particular: cognitive, methodological, technological 

and linguistic abilities. 

As is generally known, the essence of pedagogical 

activity is the interpersonal interaction with the 

students. For this purpose, the teacher needs the 
knowledge and communicative skills to establish the 

business contact, the emotional attitude for future 

cooperation. Vitvytska (2012, р. 69) notes the 

techniques that ensure the effectiveness of the 

interaction: - the ability to show interest and respect to 

the student, to understand his position during 

communication; - to own the means of non-verbal 

communication; - the tolerant attitude to all participants 

of the educational process.  

As we see, the psychological competence of the teacher 

is inextricably linked with his communicative 
competence. The results of our previous studies have 

shown that it is the communicative competence of the 

teacher that is one of the important components of his 

psychological skills. The communication in the 

activities of the teacher is not only the means of 

pedagogical communication, but also the condition for 

the improvement of the professionalism, the source of 

personal development, and is also the means of 

influence on the students (Mіtіna, 2016). 

In the structure of the communicative competence of 

the teacher Shestopaliuk (2011) distinguishes the 

following professionally important personal qualities, 
namely: - the interest to the people and the work with 

them; - the presence of need and ability to 

communicate; - the verbal and non-verbal abilities; -

 the ability to show empathy to the people. We share 

this point of view and believe that the successful 

professional activity of the teacher is impossible with 

the absence or low level of empathy. 

Recently, the problem of empathy has been actively 

studied by the scientists in the professional context as 

the important property of the personality of socionomic 

professions (Kuntsevska, 2004; Popova and Horvat-
Yanushevska, 2013) and as the factor of the 

effectiveness of the pedagogical process (Goroshit and 

Hen, 2016). 
According to the scientist Ilin (2013, р. 39), the 

empathy is the source of altruism and the factor of the 

helping behavior, so the more the person is prone to the 

empathy, the higher his willingness to giving help in 

the particular case. The author underlines that for the 

manifestation of the empathy, is obligatory the 

emotional response – the empathy, namely a person’s 

awareness that his feelings are the reflection of his 

partner’s feelings. 

The empathic personality differs from the other people 

by his ability to see the others positively; the quick 
orientation in the situations of interaction; the 

democratic and altruistic strategies of interaction 

prevail; the openness and sensitivity to social emotions 

and moral feelings (Dolby, 2013). The characteristics 

of the empathic personality is the stability, the 

tolerance towards the disadvantages of others, which in 

our opinion is necessary for the effective professional 

activity of the teacher. 

Sannikova (2014) considers the empathy as the 

property of the personality in which structure the three 

levels are distinguished: 1) the formal-dynamic, 

including the dynamic and qualitative (modal) 
properties of the empathy, reflecting the psychological 

essence of the empathic process; 2) the content-

personal, concerning the choice of space for 

experiencing the empathy, the moral and ethical 

content of its object; 3) the imperative level reflecting 

the public and individual ideas about the existing 

socio-cultural “norms” of empathic manifestations. 

According to Baron-Cohen and Wheelwright (2004), 

empathy is about spontaneously and naturally tuning 

into the other person’s thoughts and feelings, whatever 

these might be there are two major elements of 
empathy. The first is its cognitive component 

(understanding the others feelings and the ability to 

take their perspective), the second one is the affective 

component (an observer’s appropriate emotional 

response to another person's emotional state). 

Orishchenko (2015) also defines the empathy as the 

stable integral property of the person. The author 

underlines that the leading psychological characteristic 

of the person with a high level of the empathy is the 

social activity, the interpersonal skills, the sincere 

interest to the person, the orientation on the 

understanding of another, the sensitivity and the 
responsiveness. It is precisely the kindness, the 

tolerance, the sufferance towards others makes such 

people capable to the sympathy and the empathy. 

The aim of the study: to explore of level of empathy’s 

display of the teachers depending on experience of 

their pedagogical activity. 

 

Material and methods 
The following research methods were applied: 

theoretical (analysis and synthesis of the psychological 

literature); empirical (pilot study, questionnaires). The 
study was conducted at the basis of the Department of 

Pedagogy and Psychology of the Institute of 

Postgraduate Education of the Bogomolets National 

Medical University, Kyiv. The sample composed the 
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teachers of the higher educational institutions, a total 

number of 97 persons aged from 27 to 62 years, with 

the pedagogical work experience from the 1 to 30 

years. The following psychodiagnostic techniques were 

applied: questionnaire “Diagnostics of the level of 

empathic abilities” (Boyko, 1996), multifunctional φ-

criterion of Fisher.  

 

Results 
The results of diagnostics of the level of empathy of 

the teachers show that the most feck of the teachers 

(73%) have the low (16%) and below average (57%) 

level of manifestation of empathy, which may indicate 

to certain emotional “callousness” of the teachers. Only 

to 27% of the studied group the empathic abilities are 

at the sufficient level, which manifests itself in the 

ability to understand and “feel” the psycho-emotional 

state of the students. 

The analysis of the integral characteristics of the 

empathy (see Table 1) showed that more than half of 

the teachers have the low or understated level of 
attitudes toward the manifestation of empathy. Perhaps 

that it is precisely the lack of focus on establishment of 

the personal contacts, the conviction that it is 

inappropriate to show interest for the experiences and 

problems of the students, limits the range of emotional 

responsiveness and reduces the ability to empathy’s 

manifestation. 

The “penetrating ability in the empathy” as the 

important communicative property of the person, 

allowing to create the atmosphere of openness and trust 

that in turn contributes to the empathy’s manifestation. 

And vice versa, the atmosphere of tension and 

suspicion, the absence prevents the functioning of the 
rational channel of the empathy, which is why the 

majority of the studied group of the teachers have low 

and below average values for this indicator of the 

empathy. 

The necessary condition for empathic personality is the 

ability to identify, namely the ability to put oneself to 

the place of another person and understand him on the 

basis of empathy. However, as the results showed, 

more than half of the teachers have the low and below-

average level of identification, which in turn blocks the 

intuitive channel of the empathy and obstructs for 

empathy’s manifestation on the whole. 
At the next stage of the study, we analyzed the 

dependence of the manifestation of the level of the 

empathy of the experience of the teacher’s professional 

activities. The results are presented in Figure 1. 

 

Table 1. The characteristics of integral indicators of the empathy. 
 

 

The characteristics of the 

empathy 

The frequency of manifestation (%) 

high average below the average low 

The rational channel of the empathy 3 28 30 39 

The emotional channel of the 
empathy 

11 43 19 27 

The intuitive channel of the 

empathy 
11 34 22 33 

Adjustment to the empathy 3 34 27 36 

The penetrating ability in the 

empathy 
4 33 31 32 

The identification 5 38 23 34 

 

 

 

 
 

Figure 1. The manifestation of the level of the empathy of the teachers depending of work experience. 
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As can we see in the Figure 1, the lowest rates of the 

empathy are observed to the teachers with the work 

experience of more than 25 years and to the young 

teachers with the work experience up to 10 years. 

Table 2 presents the results of the statistical analysis of 

the differences in the frequency of manifestations of 

the low level of integral characteristics of the empathy, 

depending on the experience of the professional 

activity of the teachers. 

To prove the statistical significance of the differences 

in the frequency of manifestations of the low level of 

the empathy in the studied groups of the teachers, we 
applied the multifunctional φ-criterion of Fisher. If φexp. 

is less than φ0.05 = 1.64, so the differences of indicators 

in the studied samples are not statistically significant, 

and if φexp.
** is more than φ0.01=2.28, so it can be 

argued that the differences of indicators in the studied 

samples are significant. If φ0.05 < φexp.
* < φ0.01, so the 

differences in the manifestation of low level of the 

empathy among the studied groups of the teachers can 

be considered significant at the 5% level of 

significance. 

Thus the differences in the functioning of the intuitive 
channel of empathy of teachers with the work 

experience of 10 to 25 years and the teachers who work 

in the university up to 10 years or for more than 25 

years are statistically significant. Also the differences 

in the manifestation of the ability to the empathy and to 

the identification are statistically significant. 

Discussion 

In the process of research, we held the point of view of 

Boyko (1996, р. 74) on the empathy, as the means of 

reflecting the inner world of another person, allowing 

to understand the causes and the consequences of his 

behavior. Understanding the empathy as 

comprehension the psycho-emotional state of another 

person implies the existence of three empathic 

channels: rational, emotional and intuitive. The rational 

empathy characterizes the focus of attention, 

intellection on the condition and behavior of another 

person. The emotional empathy is the ability to enter 

into the energy field of another, to understand his inner 

world. The intuitive empathy is the subconscious 

processing of information about another person, which 

is based on the past experience and determines the 

personality’s ability to foresee its behavior. 

In our opinion, the low level of the empathy of the 
teachers with the little experience is due to 

insufficiently developed communication skills and 

empathic abilities. The beginners teaching specialists 

cannot yet build the effective pedagogical interaction, 

find it difficult to the search of the individual approach 

to each student, they do not always succeed in creating 

the atmosphere of trust working with the academic 

group. It should be noted that the empathic ability of 

the individual is transformed with the development of 

life and professional experience. 

Stojiljkovic, Djigić, and Zlatković (2012) notes that the 
empathy is essential for successful carrying out the 

various professional roles of teachers. The pedagogical 

empathy as the teacher’s personality’s quality has the 

particular social and practical importance for 

optimizing and regulating the interpersonal relations 

with the students and improving the efficiency and the 

effectiveness of the pedagogical process. The 

pedagogical empathy is the powerful tool, in realizing 

the functions of cognition of the students by the 

teacher, its presence ensures to the teacher the success 

in the professional activities.  

 
 

Table 2. The results of the mathematical-statistical analysis of the differences of manifestations of the empathy of the 

teachers.  
 

 

The characteristics  

of the empathy 

work experience up to 10 

years (n=24) / work 

experience from 10 to 25 

years (n=31) 

work experience up to 10 

years (n=24) / work 

experience over 25 years 

(n=42) 

work experience from 10 

to 25 years (n=31) / work 

experience over 25 years 

(n=42) 

The rational channel of the 

empathy 

φexp .=0.46 

≤ φ0.05  =1.64 

φexp.=0.93 

≤ φ0.05=1.64 

φexp .=0.48 

≤ φ0.05=1.64  

 

The emotional channel of 
the empathy 

φexp .=0.26 
≤ φ0.05=1.64 

φexp .=0.54 
≤ φ0.05=1.64 

φexp .=0.41 
≤ φ0.05=1.64  

The intuitive channel of the 

empathy 

1.64=φ0 .05   

≤ φexp .
*=1.77 

≤ φ0.01=2.28 

φexp .
**=2.47 

≥ φ0.01=2.28 

φexp .=0.59 

≤ φ0.05=1.64 

Installation to the empathy 
φexp .=0.67 

≤ φ0.05=1.64 

φexp .=0.39 

≤ φ0.05=1.64 

φexp .=1.22 

≤ φ0.05=1.64  

The penetrating ability in 

the empathy 

φexp .
**=2.53 

≥ φ0.01=2.28 

φexp .=1.37 

≤ φ0.05=1.64 

φexp .=1.52 

≤ φ0.05=1.64 

The identification 
φexp .=0.35 
≤ φ0.05=1.64 

φexp .=1.33 
≤ φ0.05=1.64 

1,64=φ0 .05   

≤ φexp .
*=1.89 

≤ φ0.01=2.28 
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The studies of Goroshit and Hen (2016) suggest that 
empathic teachers were found to possess a higher level 

of morality and excellent communication with students 

which in turn encourages empathic peer relationships 

and the successful motivation of their students and also 

contributes to the improvement of the academic 

performance of the students. 

The studies of Zhuravlova (2007, р. 71) show that as 

the empathic process functions become more complex, 

the level of emotional tension of the subject of 

interaction changes in the direct proportion to this, 

which makes it possible to speak about the decrease or 

increase of the level of emotional inclusion of the 
subject to interpersonal interaction. Thus, in the 

process of professional development of the teacher, it 

takes place the development and the transformation of 

the empathic.  

The results of our study show that the optimal level of 

empathy’s manifestation is typical for the specialists 

with the teaching experience of 10 to 25 years. These 

are already the highly qualified specialists who have 

the developed skills of the professional 

communication; they understand students better, thanks 

to the developed professional competence. However, as 
evidenced the results of our research, to the teachers 

with the work experience of more than 25 years, the 

decrease of level of the empathy is observed. In our 

opinion, the teachers with the long work experience, 

who have been in intensive interaction with the 

students for a long time, some of whom are 

unmotivated to learn, trigger the psychological defense 

mechanism in the form of the emotional disregard and 

indifference. In so far as empathic person is more 

emotionally vulnerable, the decrease of the empathy in 

this case can be viewed as the acquired stereotype of 

the teacher’s professional behavior, which allows to 
him to use metered the psycho-emotional resources and 

protect himself from excessive emotional stress. On the 

other hand, as shown by the results of our previous 

studies, the emotional callousness, the indifference to 

the feelings of the students and colleagues, can be the 

symptom of the teacher’s emotional burnout (Mіtіna, 

2017). 

The studies of Cooper (2004) show that despite a desire 

to support and relate deeply to pupils, teachers were 

continually constrained by the conditions in which they 

worked, namely: the fragmented and rigid curriculum; 
the bureaucracy of modern education and the large 

numbers of pupils and low frequency of contact. The 

author notes that in consequence of these teachers are 

show lack of care towards individuals. 
 

Conclusions 
Summarizing the results of the study, it can be stated 

that the empathy is the important component in the 

structure of the professional competence of the teacher 

of the higher educational institution, which provides 

the constructive interaction of subjects of the 

educational process and contributes to its effectiveness. 
The pedagogical empathy involves the teacher’s 

emotional attitude towards the student, the 

understanding of his emotional experiences, and giving 

help to the student in overcoming the life difficulties 
and negative psycho-emotional states. In so far as the 

level of empathy’s manifestation depends of the 

practice and experience of necessary to form it both at 

the training stage of the future teachers in the higher 

educational institutions and in the system of continuous 

professional education.  
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 Abstract 

Background and 

Aim of Study: 

Combat actions that have taken place over the past f our years in eastern Ukraine have 

a negative impact on the physical and mental health of the combatants. Under these 

conditions, the psyche of military personnel operates on the brink of its own resources, 

and prolonged participation in hostilities can lead to the development of post-traumatic 
stress disorder. Therefore, timely measures of prevention and control of combat stress, 

psychological rehabilitation of military personnel after engagement in combat will 

significantly reduce psychogenic injuries, prevent the emergence of mental disorders 

from combatants.  

The aim of the study: to develop, scientific ally substantiate and to test a program of 

psychological rehabilitation of combatants.  
 

Material and Methods: To determine the effectiveness of the program of psychological rehabilitation at the 

beginning and at the end was used by authorial diagnostic of mental disorders 

methodology “Psychological Safety of Personality”, as well as “The Questionnaire 

Evaluating the Effectiveness of Psychological Training” after completing the 

psychological training . In total, 70 military men of the National Guard of Ukraine from 
all regions of Ukraine participated in the program of Psychological rehabilitation, and 

the practical implementation and testing of the program took place in 2017. 
 

Results: The program of psychological rehabilitation of combatants based on psychological 

training for restoring the psychological safety of a military man’s personality has been 

developed and scientifically substantiated. The practical implementation of the program 

of the psychological rehabilitation of the combatants proved its effectiveness: the results 

of the dynamics of the components of psychological safety of a person increased on 

average by 16%. 
 

Conclusions: 

 

Proposed program of psychological rehabilitation of combatants helped to improve the 

mental condition of military personnel, to restore psychological resources of a person 

and to prevent the development of mental disorders. 
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military personnel, combat actions, combatants. 
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Introduction 
Combat actions that has taken place in the east of 

Ukraine over the past four years has a negative impact 

on the physical and mental health of the combatants 

(Prykhodko, Kolesnіchenko, Matsegora, Vorobyova, 

and Parkhomenko, 2014). Under these conditions, the 

psyche of the military personnel functions on the brink 

of their own capabilities, and continued participation in 

combat actions can cause chronic stress and the 

development of posttraumatic stress disorder 

(Pasichnik et al., 2011; Prykhodko, 2015). 

The experience of accomplishing combat and service 
tasks in such circumstances has shown that 

professional and psychological preparedness of the 

military personnel is a necessary component of 

professional activity (Prykhodko, 2017). Thus, it is 

important that the military were able to learn 

techniques that allow to develop the necessary 

professionally important qualities to ensure a 

psychological safety of an individual (PSI), based on 

not only the physical survival of a military man in 

extreme conditions, but also to preserve the broader 

functioning of the individual, the specialist – the ability 

to act effectively and professionally (Prykhodko, 
2014). Therefore, it is extremely important to 

implement practically into psychological support of the 

combat and service activity (CSA) the program for the 

formation, maintenance and preservation of 

psychological safety of an individual in the military. In 

addition, timely measures of prevention and control of 

combat stress, psychological rehabilitation of military 

personnel after engaging in hostilities will significantly 

reduce psychogenic injuries, prevent the emergence of 

mental disorders from combatants.  

The conducted analysis of scientific researches and 
authors’ experience of participation in psychological 

support of combat and service missions (CSM) under 

the combat conditions showed that psychological 

rehabilitation of the military refers to the systems and 

measures of psychological activities aimed at 

preserving and restoring the psychological safety of the 

individual, correction of positive mental states 

necessary to ensure a high level of combat capabilities 

of military personnel, exposed to psycho-traumatic 

stress factors, as well as the creation of favorable 

conditions for further successful execution of CSM.  

The aim of the study: To develop, scientific ally 
substantiate and to test a program of psychological 

rehabilitation of combatants. 

 

Material and methods 
To determine the effectiveness of the psychological 

rehabilitation program at its beginning and after the 

end has been used the psychodiagnostic methodology 

“Diagnosis of Psychological Safety of an Individual” 

(the PSI Methodology) of an extreme activities expert 

(Prykhodko, 2014). It consists of 88 statements, which 

are united in 4 scales: “moral and communicative”, 
“motivationally volitional”, “value and semantic”, 

“internal comfort”. This PSI Methodology has allowed 

determining the individual structural components of the 

PSI by different scales and its integrative characteristic 

– the PSI index, as well as their dynamics after the 
implementation of measures for the psychological 

rehabilitation of military service members. Upon its 

completion, the effectiveness of its conduct was also 

determined by means of the feedback form “Evaluation 

of the Effectiveness of Psychological Rehabilitation”. 

The cluster and correlation analyzes used (Student’s t-

criterion) have allowed to reveal the tightness and 

direction of interconnections between the indicators, 

reliable differences between them and increase the 

validity of the conclusions in the research of dynamics 

of the PSI in the military service members – 
participants of combat actions after the implementation 

of psychological rehabilitation measures.  

Seventy military service members under the contract of 

the National Guard of Ukraine (NGU) from all regions 

of Ukraine with medium and lower levels of PSI took 

part in psychological rehabilitation program activities. 

During three rounds (April, May, and October) in 

2017, the combatants experienced these activities in 

NGU Medical and Rehabilitation Center, Novi 

Sanzhary town.  

 

Results 
After the execution of the CSM in extreme (combat) 

conditions, based on the results of psychodiagnosis, all 

NGU military personnel – combatants were divided 

into four groups. The first group consisted of persons 

without significant deviations of mental condition, 

which maintained a high level of PSI, favorable family 

relationships, the ability of full-fledged social 

adaptation, labor and combat ability, able to continue 

to perform CSM qualitatively – these military service 

members did not need psychological rehabilitation 

measures. The second group included combatants with 
minor deviations in their duties and psychological 

state. They marked the lower (average) level of PSI by 

different scales, reduction of working capacity, 

difficulty in everyday life, but sufficient control over 

their own behavior was maintained with the help of 

mobilizing psychological and physical resources 

efforts. The third group consisted of military personnel 

who had an average and low level of PSI by separate 

scales, some signs of post-traumatic stress disorder 

(PTSD), acute or chronic somatic pathology in the 

stage of aggravation. They were observed to have 

certain violations of social and professional 
rehabilitation, as well as problems in their personal 

lives. Such military men from the second and third 

groups required psychological rehabilitation at the 

NGU Medical and Rehabilitation Center. The fourth 

group – the persons with acute signs of mental 

disadaptation and mental disorders that needed an 

extraordinary consultation of a psychiatrist and, if 

necessary, were hospitalized to a specialized 

psychiatric department for examination and treatment. 

Consequently, because of the psychodiagnosis carried 

out using the PSI Methodology, a group of NGU 
military personnel participated in combat actions in the 

number of 70 people (representatives of the second and 

third groups) who were in need of psychological 

rehabilitation.  
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A special program was developed for conducting 

psychological rehabilitation at the Scientific Research 

Center of NGU Combat and Service Activity. The 

purpose of the psychological rehabilitation program of 

the NGU combatants is to restore mental health, a 

sense of PSI and effective social behavior. 

The main tasks of psychological rehabilitation program 

of combatants are as following: 

1) psychological correction of violations of the 
emotional, personal and behavioral sphere of the 

military; 

2) improvement of the state of mental health, 

restoration of levels of PSI, quality of life of military 

service members in order to increase their social 

adaptation in the family, military team and society; 

3) prophylaxis of the early marginal disorders of the 

mental register (including manifestations of suicidal 

behavior) in the military; 

4) training of self-regulation measures (removal of 

stress, anxiety, aggressiveness, control of dependent 

behavior, training of means of self-motivation); 
5) formation of constructive skills of social interaction 

in society; 

6) mobilization of psychological resources of military 

personnel in overcoming the consequences of wounds, 

injuries, disability, relief of pain, psychological training 

of victims of surgery and in the postoperative period 

(as necessary); 

7) monitoring of the psychological state of military 

personnel participating in the psychological 

rehabilitation program activities. 

The main types of activities included in the 
psychological rehabilitation program of military 

personnel are as follows: 

1. Psychodiagnostics (monitoring of individual 

psychological peculiarities of personality before and 

after psychological rehabilitation). 

2. Psychological lecture. 

3. Practical training on self-regulatory means (control 

of anger, self-motivation, etc.). 

4. Psychological training for the restoration of PSI in 

military personnel participating in combat actions. 

5. Individual consultations with combatants, conducted 
simultaneously irrespective of the measures of the main 

psychological rehabilitation program. 

Before conducting a psychological rehabilitation 

program of combatants, specialists are involved in the 

distribution of the following main functions: 

1) Counselling Psychologist – for conducting an 

introductory lecture, psychodiagnosis, individual 

consultations and practical classes, which are aimed at 

forming skills of self-management and desensitization, 

including every day relaxation measures, except for 

those conducted by the psychologists-trainers. 

2) Training Psychologist for training PSI recovery in 
military participating in combat actions. 

3) Family Psychologist – for group and individual 

trainings, consultations. 

4) Sexologist (sex therapist) – for the group and 

individual trainings, consultations. 

Structure of the combatants’ psychological 

rehabilitation program is presented in Table 1. 

The main component of the psychological 

rehabilitation program of combatants is the 

psychological training for the PSI restoration. Purpose 

of the training: the restoration of PSI as a harmonious 

combination of a sense of security and ability to 

develop and self-fulfillment. 

The tasks of the psychological training for the 

restoration of PSI are as following: 

- restoration of the PSI feeling, feeling of safety, ability 
to protect themselves; 

- transfer of responsibility for their own lives into their 

own hands, restoration of their ability to manage their 

own lives; 

- using the traumatic situation to rethink the values of 

their own lives; 

- the use of trauma energy for post-traumatic growth. 

The psychological training is intended for military 

personnel participating in combat operations, which 

have an average and low level of PSI, signs of ASR 

and PTSD, disorders of rehabilitation that do not reach 

the clinical level. The number of participants is about 
12-15 people. Possible involvement of co-coach, in 

addition to the main trainer. The trainer should be a 

male psychologist who has experience of participating 

in combat actions. 

The psychological rehabilitation work involves the 

movement following the vector from the “disturbed 

sense of safety” to “normalizing the sense of personal 

safety”. This movement takes place under two main 

conditions: 1) the creation of a safe atmosphere, a safe 

environment; 2) the use of psychological techniques.  

Conducting psychological training in the conditions of 
a Medical Rehabilitation Center meets both these 

conditions. The basis of the training is the developed 

model of the PSI (Prykhodko, 2014). It involves 

working with the four components that form the 

sensation of PSI as a harmonious state that combines a 

sense of safety and a desire for self-realization:  

1) satisfaction with the situation of development of 

own “Me” – this component “Internal comfort” 

initiates movement from the change of environment or 

from the actualization of mechanisms of self-

regulation; 
2) “Value and semantic” component allows 

determining the vital priorities to overcome the 

traumatic situation, it implements the principle: 

“Everything can be experienced, if you know for 

what”; 

3) “Motivational and volitional” component involves 

understanding of the own goals and opportunities for 

their achievement and, accordingly, harmonious 

redistribution of energy for the realization of really 

important things and not dispersal of forces on the 

secondary things (especially in conditions of danger);  

4) “Moral and communicative” component means that 
following the rules of interaction adopted in the 

surrounding society promotes the formation of a safe 

social environment, reduces the probability of 

conflicts, creates an atmosphere of promoting the 

realization of the goals of the person, self-realization. 

 

 

 



                                                       Vol. 1, No. 1-2, 2018 

37 

IJSA 

 

Table 1. Structure of the combatants’ psychological rehabilitation program 

 

Day of 

training 

Group work  Individual work  

1
st
 day  

1. Lecture (1.0 hour): “The Consequences of Mental Traumatism”. 
The goal is to form conscious participation in psychological events. Provide 

overview of the types of consequences of trauma, clinical picture of acute stress 
reaction (ASR) and PTSD, the possibility of psycho correctional intervention. To 

promote awareness of members of their current condition, eliminating the halo of 
exclusivity existing psychological problems, establishing a connection between 

psychogenic factors, the emergence and persistence of the PTSD symptoms. To 
acquaint with the schedule of work of the Counselling Psychologist. Answer the 

questions. 
2. Psychological diagnostics (1.5 hours) (the Methodology “Diagnostics of PSI”). 

3. Relaxation, exercises to improve sleep (exercise “Safe Place”) (0.5 hours).  

Individual consultations 
on general topics 

2
nd

 day 

1. PSI recovery training in the military along with symptoms of PTSD (3.0 hours) 

(lesson No. 1). The purpose – acquaintance, definition of the individual situation of 
development, the state of well-being.  

Individual consultations 

on general topics 

3
d
 day  

1. Group self-regulating classes – learning ways to overcome stress and injury.  

2. Mastering the Aliyev Keys (Keys) technique.  

Individual consultations 

on general topics  

4
th
 day  

1. Group lessons with a family psychologist (2.0 hours).  

Goal – improvement of readaptation to the family after a long separation and the 
formation of a motivation for consulting a Family Psychologist.  

2. Development of anger control means (0.5 hours).  
3. Relaxation, exercises to improve sleep, the Keys technique exercises (0.5 hours). 

1. Individual 

consultations on general 
topics 

2. Family Psychologist 
consultations 

5
th 

day  

1. Group lesson (lecture) of a sexologist / sex therapist (2.5 hours).  
The goal is to determine the ways of solving typical sexual problems of military 

personnel having stress and being after a long separation from spouses, the 
formation of the motivation for consulting a sexologist / sex therapist.  

2. Relaxation, exercises to improve sleep, the Keys technique exercises (0.5 hours).  

1. Individual 
consultations on general 

topics 
2. Consultations of 

sexologist / sex therapist 

6
th
 day  

1. Training for the restoration of the PSI in military service members having signs 
of PTSD (3 hours) (lesson No. 2).  

The purpose is to work with the value-semantic part of the PSI.  

Individual consultations 
on general topics 

7
th
 day  

1. Group classes on self-regulation (2.5 hours) – work with losses.  

2. Relaxation, Keys technique exercise (0.5 hours).  

Individual consultations 

on general topics  

8
th
 day  

1. Group self-regulating lessons (2.5 hours) – work with dependencies.  

2. Relaxation, Keys technique exercise (0.5 hours).  

Individual consultations 

on general topics  

9
th
 day  

Training for the restoration of the PSI in military personnel having signs of PTSD 
(lesson No. 3) (3.0 hours). The purpose is to work with the motivational-volitional 

part of the PSI.  

Individual consultations 
on general topics  

10
th

 day 

1. Group lessons with a Family Psychologist (2.5 hours).  

The goal is to improve rehabilitation for the family life after a long separation and 
to formulate a motivation for consulting a Family Psychologist. 

2. Relaxation, exercises to improve sleep, Keys technique exercise (0.5 hours). 

1. Individual 

consultations on general 
topics 

2. Family Psychologist 
consultations 

11
th

 day  

1. Group lesson (lecture) of a sexologist / sexologist (2.5 hours).  
The goal is to identify ways to solve typical sexual problems of military service 

members having stress and being after a long separation from their spouses, and to 

motivate for consulting a sexologist / sex therapist. 
2. Relaxation, exercises to improve sleep, Keys technique exercise (0.5 hours). 

1. Individual 
consultations on general 

topics 

2. Consultations of 
sexologist / sex therapist 

12
th

 day  
1. Group sessions on self-regulation (2.5 hours) – a means for self-motivation. 
2. Relaxation, Keys technique exercise (0.5 hours). 

Individual consultations 
on general topics 

13
th

 day  
1. PSI recovery training in the military having symptoms of PTSD (lesson No. 4) 
(3.0 hours). 

The purpose is to work with the moral and communicative part of the PSI. 

Individual consultations 
on general topics 

14
th

 day  

1. PSI recovery training in the military having symptoms of PTSD (last lesson 

No. 5 – drawing of future life paths in-group (3.0 hours).  
2. Psychological diagnostics (1.0 hour) (“PSI Diagnostics” Methodology).  

Individual consultations 

on general topics 
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All components are interconnected and act as a single 

mechanism. Of course, the outer layer of the 

mechanism – “moral and communicative component” 

– is the most heavily used; it provides safety, beginning 

with common everyday situations of interaction. The 

central component is the “inner comfort” or the 

satisfaction with the situation of the development of its 

own “Me” – is actualized when a productive and safe 

life under the old “scheme” becomes impossible (most 
people are able to endure significant “inconveniences” 

for a long time before making a major change in their 

lives). 

It should be noted that the peculiarity of working with 

military who have expressed signs of ASR and PTSD 

is that the leader (coach) or the participants do not 

interpret the feelings, statements of military men, 

which imparts special requirements to the stage of 

“reflection” – the discussion of exercises. When 

organizing classes it is necessary to avoid excessive 

activity (very shortly used exercises for “warm-up”, 

open confrontation), each session and complicated 
relaxation exercises are over. Classes have a relatively 

short duration of 3 hours (and not 6-8, as in the deep 

immersion training (Lefterov, 2008). In exercising the 

imagination, you must constantly monitor the course of 

what the participant has to imagine (the coach 

continuously guides the participant’s imagination by 

the verbal commands); it is not need to require closing 

eyes for those whose exercises are aimed at working 

with imagination (do not insist if some participants 

refuse to close their eyes). The trainer briefly 

announces the content of the presentation exercises so 
that participants can feel their control over the process. 

The trainer tells the content and meaning of the classes 

at the beginning of the psychological training and each 

lesson in an accessible, concise form. Such awareness 

reduces stress and increases the effectiveness of 

training (Lefterov, 2008).  

The use of unusual for everyday activities of the 

military personnel of drawing during the training, work 

with tales, with cards, meditation is explained to 

participants as a means that allows faster development 

of new forms of behavior, views on problem solving, 
which allows to bypass acquired, habitual habits. 

Exercises that under psychological training aimed at 

self-regulation in stress should relate to situations of 

insignificant or moderate severity (traumatism). If a 

participant considers that an exercise suits him for the 

self-regulation of heavier classes, he may use it during 

individual consultations under the supervision of a 

counseling psychologist who fully possesses all 

exercises that are mastered by the participants during 

the training. 

In addition, the training is intensified by group lessons 

on the development of other methods of self-
regulation, conducted by a counseling psychologist, 

and which correspond to the sequence of training 

sessions. Such a division allows to keep in mind of the 

participants the structure of the training and to 

understand better the various ways of self-regulation, 

which reinforces the individual approach and improves 

the assimilation of the material.  

Group classes determine the direction of development, 

actualize the need for change, and promote awareness 

of the existence of problems and the need for assistance 

in overcoming them.  

Individual consultations, which are conducted in 

parallel (simultaneously) with group sessions, are 

intended for more profound working out of problems, 

work with more intimate questions, which participants 

of the training for one reason or another cannot make 
during group discussion.  

Psychological training is carried out in a relatively 

small room, with proper form, with good lighting 

(participants should have the opportunity to be 

arranged in the circle in such a way so that their back is 

protected by the walls of a room). The window must be 

relatively small or make it possible to provide distance 

from it (if the training participants avoid places near 

the window, then the coach takes that place). Chairs 

should be reliable (with a high back and no wheels), 

there should be no deaf cubes (uncontrolled for the 

sight of the space), shadows, extra furniture, etc. 
During the training, the leader should determine the 

status of the participants visually, with the help of 

verbal self-descriptions and Luscher techniques. To 

remove negative states use relaxation exercises, “H.M. 

Aliyev Key”, “Safe place” and “Change of seasons” 

(see Tables 1, 2; including instructions for the current, 

not traumatic situation). The trainer should use active 

listening and support techniques. If available, 

participants of the training should discuss the issue of 

providing support to comrades who describe their 

traumatic experiences (it is necessary to voice support 
methods that are acceptable for this group).  

The psychological training for the restoration of the 

PSI of military service members-participants of combat 

operations contains five classes for three hours each. 

The training rules are as follows: the group should not 

have complete confidentiality, so it is necessary to 

speak only about what they are ready to share; do not 

criticize; do not give advice; respect others; you can be 

angry with the words you hear at the training, but you 

will take from the training exactly that you need. 

Simultaneously with the training in the organization of 
recreation of military men were held master classes on 

painting fingers, folk painting, pottery (work with 

clay), dancing, yoga, animal therapy (horseback 

riding). 

The results of the psychodiagnosis carried out using the 

PSI Methodology before and after the activities of the 

psychological rehabilitation program of military 

service members-participants in combat operations are 

presented in Table 3. 

As we can see from the given data, the indicators of 

PSI dynamics after the implementation of 

psychological rehabilitation measures are statistically 
significantly higher among military servicemen than on 

individual scales, as well as in general, according to the 

PSI index, on average they have improved by 16% (see 

Figure 1). 

In addition, to assess the feedback on the effectiveness 

of the combatants’ psychological rehabilitation 

program activities, a questionnaire was developed and 

questioning had been performed (see Table 4).  
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Table 2. Structure of the program of psychological training to restore the psychological safety of the personality of the 

combatants. 

Module name  The purpose of the lesson, the name of the exercise  Time  

Psychodiagnostics of peculiarities of PSI of combatants 1 hour  

Module 1  
Correction of negative 
psychic reactions and 
states that arise during 
the performance of the 

CSM in extreme 
conditions, 
improvement of sleep 
quality, increase of the 
value of life. 

Lesson No. 1  
The purpose is to actualize the component of the PSI “internal comfort” as a satisfaction with 
the development of its own “Me”. Forming of an active position to overcome the danger 
situation, actualization of available means of self-regulation or the development of new ones, 
the need for which a person feels. 

A sequential implementation of the following exercises is previewed: 
1. “Acquaintance” – is aimed at identifying with the social group and understanding their 
own peculiarities. 
2. “Life way” – is intended for awareness of the individual situation of development. 
3. “Change of seasons” – is aimed at representing the traumatic situation in which 
participated the soldier, the presentation of the seasons and their successive changes 
(autumn, winter, spring, summer). 
4. “Recommendation” – designed to find own strengths, training confidence in the situation 

of the public presentation, increase self-esteem. 

3 hours  

Module 2  
Development of value-
semantic sphere in 
combatants. 

Lesson No. 2  
The purpose is to actualize the value-semantic component of the PSI.  
Awareness of the desire to achieve in their own lives, the guidelines for the sake of what it is 
worth living, the transfer of all the difficulties of military service, put their lives at risk. 
Definition, for which it is necessary to undergo psychological rehabilitation, to change the 
ways of behavior, which during the service became familiar, comfortable. Sequential 
exercise: 

1. “Understanding of Goals” – is intended to help understand the relationship between their 
own goals and daily activities, prioritizing priorities. 
2. “Epitaph” – aimed at discussing and determining the life goals, values of the combatants. 
3. “The meaning of life” – designed to withdraw from the subconscious goals, which soldiers 
seek. 

3 hours  

Module 3  
Increase of resistance to 

stress, formation of 
productive coping 
strategies, activation of 
professional motivation, 
acquisition of skills for 
setting real professional 
goals,their achievement, 
obtaining skills of self-

regulation of behavior 
in extreme conditions. 

Lesson No. 3  
The purpose – actualization of the motivational and volitional component of the PSI. 

Forming of flexibility in military men's achievement of goals, redistribution of energy in 
favor of more important goals, training on the use of productive copings. Sequential 
exercise: 
1. “Good in bad” – designed to identify positive moments in negative events, an attempt to 
correct failure in terms of utility. 
2. “Steps of Achievements” – aimed at identifying and correcting the purpose of life, further 
professional growth. 
3. “Non-book problems” – is intended for studying the solution of life problems using the 

symbolic field.  

3 hours  

Module 4  
Improvement of the 
process of adaptation to 
the extreme conditions 
associated with 

performing of the CSM, 
the development of 
moral and 
communicative, 
volitional qualities.  

Lesson No. 4  
The purpose – actualization of the moral and communicative component of the PSI.  
Forming of conditions for self-realization through understanding the rules for organizing 
interaction in a social group reduces the conflict of behavior. As a result, people have the 
opportunity to spend mental energy on their own goals rather than overcoming conflicts. 

Sequential exercise: 
1. “Internal justification” – manifests the character of the creative representation of the 
combatant, stimulates the development of creativity and imagination, the ability to emotional 
(impulsive) perception, improvisation, observation, development of a sense of humor. 
2. “Qualities that irritates in other people” – helps each participant of the training to 
understand why these or other qualities can annoy him. 
3. “Plasticine” – improves communication, interaction with people, joint activities, reduces 
aggressiveness, and identifies leaders. 
4. “Rules of Civil Life” – based on the 8 basic specific rules of survival and skills required in 

the battle, but which complicate the civil life of Pucelik (Pucelik and Mcbee, 2017): security; 
trust and definition of the enemy; devotion of the goal; decision-making; tactics of response; 
predictability and control; control of emotions; difficulty talking about the war. 

3 hours  

Final lesson 
Summarizing the 
training. 

Lesson No. 5  
The purpose is to update plans for the future of life.  
Forming of ideas for the future is a positive attitude towards your life, your loved ones, as 
well as your professional activities. Sequential exercise: 

1. Exercise “Map of the Future” – designed to determine the ways of personal development 
and aspirations in professional activities. 
2. Exercise “Sharing drawing of the future” improves the correction of personal goals in life 
and activities, modeling human behavior in society. 

3 hours  

Psychodiagnostics of the PSI dynamics of combatants 1 hour 
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Table 3. Indicators of PSI of combatants before and after the activities of the psychological rehabilitation program (in 

standard units).  
 

Scales of the method “Diagnostics of 

psychological safety of an individual” 
Study groups (n=70)  

Significance of 

discrepancies  

Before implementation After implementation  t  p  

Morally communicative  94.00 ± 14.39  99.62 ± 16.11  0.94  – 
Motivational and volitional  106.85 ± 10.95  114.85 ± 14.53  1.71  0.10 

Value and semantic  104.54 ± 13.05  113.77 ± 15.81  1.74  0.10 
Internal comfort  103.15 ± 14.69  114.23 ± 13.71  2.14  0.05 
PSI index  408.00 ± 41.70  440.46 ± 57.57  1.77  0.10 

 

 
Figure 1. Dynamics of indicators of psychological safety of an individual of combatants because of the program of 

psychological rehabilitation. 

 

Table 4. Profile “Evaluating the effectiveness of the psychological rehabilitation program”. 
 

No.  Question Scale of evaluation 

1 How important for you were the program topics? 1 2 3 4 5 6 7 8 9 10 

2 Did you know something new to yourself? 1 2 3 4 5 6 7 8 9 10 
3 Will you be able to apply the acquired knowledge in practice? 1 2 3 4 5 6 7 8 9 10 

4 Measure how much the program is provided with new information.  1 2 3 4 5 6 7 8 9 10 

5 How consistent and logical was the material presented? 1 2 3 4 5 6 7 8 9 10 

6 Evaluate the volume of the material outlined. 1 2 3 4 5 6 7 8 9 10 
7 How comfortably did you feel yourself during the presentation of the material?  1 2 3 4 5 6 7 8 9 10 

8 How difficult was it for you to perceive the material?  1 2 3 4 5 6 7 8 9 10 
9 Evaluate the pace of material presentation. 1 2 3 4 5 6 7 8 9 10 

10 How much are you satisfied with trainers?  1 2 3 4 5 6 7 8 9 10 
 

Note. Instruction: “Dear participants of the psychological rehabilitation program! We ask you to answer the 

questionnaire. Your opinion about the events is very important for us. Your evaluations will help us to make our joint 

work more effective. All your thoughts will be taken into account when drawing up the program for its further use”. 

 

 
 

Figure 2. Satisfaction (subjective assessment) by carrying out measures for the psychological rehabilitation of 

combatants.  
 

The results of the anonymous survey showed that 83% 

of participants in psychological rehabilitation were 

satisfied with the program, 17% of respondents 

expressed their wish for further correction (Figure 2).  

Discussion 
The problem of psychologic rehabilitation of the 

military service members participating in combat 

actions always was relevant in any country of the 
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world, where local military conflicts had taken place 
(Smith, Ryan, Wingard, Slymen, Sallis, and Kritz-

Silverstein, 2008; Rona, Jones, Iversen, and Hull, 

2009; Wittchen et al., 2012). It acquired special 

importance after the “Vietnam War”, in which US 

troops participated, as well as other military conflicts 

on the territory of Afghanistan and Iraq (Browne et al., 

2007; Milliken, Auchterlonie, and Hoge, 2007; Rona, 

Jones, Sundin, Goodwin, Hull, Wessely, and, Fear, 

2012; Sundin et al., 2014). According to American and 

British scientists, after the fighting ended, tens of 

thousands of veterans committed suicide; various 
forms of PTSD often began to appear in other 

combatants, many of which broke up families, various 

manifestations of addictive behavior appeared 

(alcoholism, drug addiction, etc.) (Rona, Jones, French, 

Hooper, and Wessely, 2004; Schnurr, Lunney, and 

Sengupta, 2004; Sareen, Cox, Afifi, Stein, Belik, 

Meadows, and Asmundson, 2007; Hunt, Wessely, 

Jones, Rona, and Greenberg, 2014). As the results of 

the conducted research showed, such effects began to 

arise in connection with the failure to conduct or poor-

quality conduct of measures for psychological recovery 

and rehabilitation (Sundin, Fear, Iversen, Rona, and 
Wessely, 2010; Schulte-Herbruggen and Heinz, 2012). 

In connection with this, veterans of combat operations 

and active military personnel began to develop hidden 

and deployed mental disorders, in particular PTSD 

(Andrews, Brewin, Philpott, and Stewart, 2007; 

Brailey, Vasterling, Proctor, Constans, and Friedman, 

2007; Brewin, Andrews, Hejdenberg, and Stewart, 

2012; Marx et al., 2012). Following the development of 

appropriate psychological rehabilitation programs, 

foreign scientists point out that after their practical 

implementation, the percentage of people who 
experience significant personal psychological problems 

and mental disorders is significantly reduced (Solomon 

and Mikulincer, 2006; Sundin, Fear, Hull, Jones, 

Dandeker, and Hotopf, 2010). 

Thus, timely development and implementation of the 

program of psychological rehabilitation of military 

personnel – participants in combat operations, veterans 

will be able to prevent the development of severe 

mental disorders (PTSD, depression) or significantly 

reduce their number, as well as improve the process of 

reapplication of combatants to a peaceful life. 

Conclusions  
The proposed program of psychological rehabilitation 

of military servicemen-combatants allows to restore 

emotional self-regulation of an individual and to 

improve the neutralization of aggressive 

manifestations, to create higher tolerance to others, to 

reduce the risk of maladaptation during extreme 

conditions, to increase neuro-psychological stability, to 

improve communicative qualities and control of 

consciousness over behavior.  

As a result of the activities of the psychological 

rehabilitation program, not only personal and 
professional qualities of the military servicemen 

develop, but a well-differentiated professional image of 

the world is being developed; in the future it is possible 

to predict the events of one’s own life; to avoid 

unwanted situations for self-realization; to develop the 
socio-psychological environment according to their 

own plan and to play a leading role in relations with 

others. 

After conducting a psychological training for 

restoration of the psychological security of an 

individual, military service members become more 

open to new experiences, new ways of interaction, they 

are not afraid of new tasks, difficult life situations. The 

constructed relationship with the surrounding 

environment will not only allow the use of external 

resources in extreme situations, but will also contribute 
to the continuous enrichment of the soldier’s 

personality. 
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